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Preface

In the early 1980s, the Intersegmental Committee of Academic Senates (ICAS) of
the California Community Colleges, the California State University, and the University of
California set a policy which commissioned the development of Statements of
Competencies in languages other than English expected of entering freshmen: Phase I.
Phase I was completed in 1986 and included competency statements for French, German,
and Spanish. This Statement was developed as the first step in the process of creating an
instrument for competency assessment and placement of students in postsecondary
foreign language programs in California. The Phase I document was developed as a first
step toward a definition of guidelines to assess competency and place students in
postsecondary foreign language programs. Furthermore, the document was intended to
assist secondary schools in planning their curricula and students in preparing for a
successful college experience.

This is a concern of great magnitude. Superior education, in general, and foreign
language education, in particular, are absolute requisites within a trend of declining
numbers of college graduates conversant and literate in another language. The project
grew out of a sense of concern over the relatively small number of college graduates who
are conversant in another language and who can use that second language competently
for functional communication in the four language skills of listening, speaking, reading,
and writing. Furthermore, a functional knowledge of the corresponding culture of the
people whose language the student studies is thought to be fundamental to the student's
competency. The relatively small numbers of students effectively able to use a second
language, if allowed to continue, will result in a citizenry unable to function adequately
and responsibly in an ever-increasingly multicultural, multiethnic, and multilingual state
and nation, and, in the long run, will hamper national efforts to compete in the
international economic arena.

, Phase II was commissioned in 1988. This phase, like the previously developed
Phase L, is intended to assist students in preparing for college, parents and counselors in
advising, and high school teachers and administrators in planning the curriculum.
Moreover, the Statement provides a common set of guidelines for all interested educators,
administrators, parents, and students. Since the State's postsecondary institutions enjoy
autonomy and diversity, due to local circumstances, a common denominator, such as this
competency statement, will help all interested parties — particularly foreign language
teachers — to focus on the same goals of instruction and similar objectives of assessment
of students' language competency. '

In developing curricular policies, such issues as choice, access, capacity, and
interest in ethnic languages should be addressed. The ICAS of the public system of
higher education has put forth a language policy by commissioning these competency
statements. The policy eventually provides access to better informed curricular planning
for commonly and uncommonly taught languages. The policy will eventually lead to
planning for greater capacity of language instruction. Phase II of the policy presents
three less commonly taught (LCT) languages in California. These three languages,
however, are critical on the international scene. As each year goes by, Asian languages
become more important in the political and commercial arenas and must be instituted in
more schools and colleges in California. Moreover, Russian will continue to hold an
international importance, culturally, economically and scientifically. It, too, deserves
instructional attention in this country.
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As we approach a mid-decade point of the 1990s, there is a rising cognizance of
China's potential as a crucial international force in the marketplace, as well as political
and scientific arenas. Moreover, Japan's place in these three arenas, as well as her
importance as U.S. ally, partner and competitor, have already been amply demonstrated.
Furthermore, as political and economic stresses become less chaotic in Russia, there will
be a greater need for the U.S. to interact with representatives of that country. Thus, as
more economic, commercial and political forces in these three countries generate new
activities and concerns for the well being of life in the U.S., more effective
communication between citizens of the U.S. and representatives of Japanese, Mandarin
Chinese and Russian must be realized in the near future to protect the world's
environment, to maintain stable national economies, and to engage in crosscultural
education and appreciation.

The foreign language teaching profession in the U.S. has been instrumental in
recent years in shaping new initiatives into law and influencing state and federal
appropriations for existing and newly established programs. Successful efforts such as
the Foreign Language Assistance Program, the National Security Education Program, and
the National Literacy Act are three of several important legislative acts. The profession
cannot rest on these achievements alone, for such can lead to complacency and create a
misleading sense of calm in a somewhat volatile world. The national education program
Goals 2000: Educate America Act places languages in the core curriculum of America's
schools. The role of languages in the core curriculum and the acceptance of students
competent in a second language as linguistic capital or a national resource cannot be
taken for granted. The Elementary and Secondary School Act reflects the objectives of
Goals 2000 , including performance standards and assessment. Now, it seems, is an
appropriate time to emphasize the priority that must be given to the less commonly taught
languages in California and encourage students to study for competency in one of these
languages.

_ ~ The California foreign language teaching profession must be cognizant of the

vision the combined Academic Senates of California's three-tiered system of higher
education has adopted for the betterment of the state's citizens. We, the total population
of California, should take the broadest possible view of languages in our society and, in
particular, in our educational system to focus on the goal of the language-competent
citizen.

| Development of the skills, understandings and functional abilities recommended
here correlates with three other publications prepared and published by the California

State Department of Education: Model Curriculum Standards, Grades Nine Through

Twelve for Foreign Language, Handbook for Planning an Effective Foreign Language

Program. and the Foreign Language Framework. The Model Curriculum Standards
(MCS) and Statement on Competencies (SC) have important features in common. Both
documents promote the functional use of language and emphasize comprehension,
production and cultural awareness. Both documents stem from the same premise, that
language instruction at all educational levels must prepare students to function effectively
in the language and the culture. The MCS describes instructional concepts and practices
which lead students to become proficient in using a foreign language. The SC describes a
spectrum of abilities students develop as they move toward second-language proficiency.

" Both documents underscore the same fundamental principles (taken from Phase I
Statement on Competencies):

* The standards of language proficiency are stated in terms of comprehension,
productive skills and cultural awareness.

il
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» The major purpose for learning a foreign language is to use it as a means of
communication. : '

* The most effective way of learning a foreign language is to spend significant
amounts of time engaging in communication.

* The most effective way of assessing students' progress is to describe their ability
to use the language in terms of standardized, graded descriptions of
communicative abilities, as opposed to citing length of time spent in language
courses or grade received.

Nationally, there are companion publications developed by the College Board:
Academic Preparation for College (the Green Book, 1983) and Academic Preparation in

Foreign Language: Teaching for Transition from High School to College (1986). These
publications attempt to clarify and specify pragmatic competencies expected of students

preparing for college programs. The emphasis tied to foreign language instruction, as in
the Model Curriculum Standards and the Statement on Competencies, is on functional use
of languages and cultural awareness. The description of competencies to be attained,
focus on the four language skills—listening, reading, speaking and writing. The
connection between language and culture is a timely theme, based on the increasing
bilingualism and biculturalism of many fellow citizens. Foreign language preparation
also fits into the context of the Basic Academic Competencies necessary for study and
skill development in all the basic subject areas.

Based on the ICAS policy, three groups of language specialists, each representing
one of the three Phase II languages, were identified and officially established. These
specialists met as separate groups over approximately a five-year period to design their
respective competency statements. Each language committee began its task at different
times and ended separately, as well. The task of editing the disparate designes required
much more time than was originally anticipated. Time, however, was not a critical factor.
To date, there has not been a critical mass of public schools in California offering
instruction in these three languges to warrant a "rush to print" of the Phase II document.
Nevertheless, the work has been accomplished. The editor wishes to note that contrary to
one of the original objectives of the Phase II project, which was to create three separate
covers, one for each of the three languages, that one objective, due to funding constraints,
was unable to be accomplished. Thus, a document under one cover, similar to the Phase I
document, has been prepared.

Each committee worked alone and followed general principles found in the
proficiency guidelines of the American Council on the Teaching of Foreign Languages
and the Educational Testing Service. The history and tradition of each of these three
languages are different and distinct. As an example, the Japanese language committee, in
its introductory commentary, explains some differences they incorporated into their
statement of competencies compared to what is found in the ACTFL-ETS guidelines. As
‘another example, the Russian language committee opted to describe Stages 1, 2, and 3 in
global terms. The editor further sub-divided those groups into subgroups by
incorporating the ACTFL proficiency guidelineés. Thus, one must appreciate the
uniqueness of each language committee and the singular ethos each one created for the
purpose of developing a useful and meaningful statement of competency.

~The Phase I Statement of Competencies recommends that Stage 2.1 be the level of
competency which students attain for entrance to California colleges and universities. As
the more commonly taught languages in public schools, teachers and administrators of
Phase I languages, French, German and Spanish have a long history on which to draw for
making educated recommendations about what students can attain in reference to
recommended levels of competency. Teachers of Phase II languages, Japanese, Chinese

iii
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and Russian do not have the same degree of history across the state, not to mention the
country, for making strong recommendations. The degree of difficulty associated with
the acquisition of these languages for students of western cultures requires continued
dialogue among teachers, administrators and linguists in order to specify with certainty
the requisite level of competency for entering freshmen. Meanwhile, the committees of
professionals who worked on these competencies believe their recommendation for a
Stage 2 level of competency is realistic.

To the members of each of the three language committees, Japanese, Mandarin
Chinese, and Russian, who invested many months of valuable time and effort to develop
the three respective competency statements, I am deeply grateful. In particular, I wish to
thank Professors Eri F. Yasuhara (CSU, Los Angeles), Kenneth Luk (CSU, Sacramento),
and Olga Kagan (UCLA) for their extraordinary efforts as chairs of the individual
language committees. Further thanks go to Dr. Zheng-Sheng Zhang (San Diego State
University) for his editorial advice and to Dr. Veronica Shapovalov (San Diego State
University) for her input of additional text. Lastly, profound gratitude is extended to Dr.
Zev bar-Lev for his keen insights, suggestions and thoughtful introduction to this
document and useful commentary, presented at the beginning of each language section,
concerning the special challenge each of the three languages holds for California
students. -

C. Ben Christensen, Ph.D.

Phase II Advisory Committee Chair
Document Coordinator/Editor

Fall, 1994
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INTRODUCTION:

Language Competency & LCT Languages
Zev bar-Lev
San Diego State University, 1994

Background

There are increasing opportunities, in California and elsewhere in the United States, for
students to learn a foreign language. Schools and universities strive to offer fuller
curricula in a greater variety of languages. Furthermore, ensuring that this variety will be
exploited is the fact that the University of California and, since 1988, the California State
Universities now require two years of foreign-language study for admission.

But what do these two-years of “seat-time” imply about the actual abilities that
students can be expected to derive from them? What real expectations can there be when
students have completed this prerequisite? This question does not arise with the same
sharpness and urgency in more traditional academic subjects, such as history or literature
or mathematics. To take an elementary example, consider the gap between memorization
of the multiplication table and use of the information it contains in practical situations.
Different teachers, textbooks, and classrooms can appropriately differ in the exact
balance between the table and its applications. But the gap simply does not seem as large
as the equivalent gap in language study, and few if any courses in modern times would
suffer from a focus so exclusive on the multiplication table itself that students are totally
disabled vis-a-vis the ability to use the information.

In foreign language, however, even today, there is no small number of foreign-
language courses, at all curricular levels, so grammar-driven that most students do not in
fact derive the ability to use the foreign language with the spontaneity and creativity to
use it at all. The fault does not lie with the language teachers, but rather with the nature
of the subject taught. The “tables” that underlie any language are not simple 10-by-10
matrices of highly patterned information, like the multiplication table, but rather a whole
series of tables with relatively idiosyncratic information. For an example, one need only
- think of the traditional verb-tables. Teachers who emphasize how “logical” the
information in these tables is do not mean that a given form is easily and instantly derived
by visual inspection (as would be the case.if a given number were missing from the
multiplication table), but rather that a complexly interacting set of principles
(phonological principles, morphological principles, and plain irregularities) would allow
the student to derive a given form with a few minutes of intense thought.

The main difference, however, between foreign language and other academic
subjects lies not in the intricacy of the underlying structures, but rather, on the contrary,
in the spontaneity with which they must be used. A mathematics student who recalled a
certain complex derivative in calculus, and thought for a moment about how to apply it,
and then performed the needed calculations, would be performing at the expected speed.
But a student who performed the needed calculations for gender, conjugation, and word-
order in a given sentence, just as he might have done in a traditional foreign-language
classroom, and then uttered the resulting sentence, would be demonstrating a curious but
essentially unusable language-ability: However many calculations are theoretically
involved in any given sentence, speaking and listening, in particular, must be done
spontaneously, with a fluency, speed, automaticity totally at variance with the underlying
calculus.
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The simple fact is that, for all the structural complexity of languages, a language
in use must exhibit the fluency of a sport. However interesting it may be to be able to
discourse abstractly about the rules or physical demands of any sport, the real goal is to
be able to play it — to run a touchdown, or swim a certain number of laps in a given
time. Similarly in language, the traditional ability to discuss, in English, grammatical
structures in the abstract is now subordinated to the goal of being able to use the language
in real contexts. Further, however one might value the “elegance” with which a given
ability is executed, this consideration must surely be subordinated to the skill itself: the
ability to kick a football or do a certain swimming-stroke in practice is irrelevant unless
these skills can be used in actual play.

Once upon a time, language teachers could content themselves with the illusion
that speaking and other language competencies couldn’t really be taught in a classroom,
but would subsequently emerge (they thought) with practice, and besides that a study of
grammatical structure was of interest in itself. Nowadays we are more likely to
recognize that a knowledge of grammatical structure for its own sake is of value only to
the linguistic scholar, and we are unlikely to be satisfied with any substitute for actual
competency, even in speaking. ;;

~ COMPETENCY
The Nature of Competency '

Languages have highly intricate structures, consisting of complex phonological and
orthographic, morphological, syntactic, and lexical systems, not to mention the associated
cultural system. But this is only one aspect of the problem of foreign-language teaching,
for, even if a given student were to know all of these systems, s/he would still be very far
from exhibiting the kinds of abilities that we would consider to be the true goal of
language teaching.

Many decades ago, the pattern was in fact to teach the structures, and to let
students develop the abilities “on the street” if they could. As related in the histories of
foreign-language teaching, the crisis came, in the United States, with World War II, and
the need for usable language abilities. (In Europe, the need for practical foreign-language
teaching was recognized far earlier — at least as early as the turn of the century.)

Finally it was recognized that, no matter how quickly students could describe or
even do exercises in given language structures, the relevant question was whether they
could use the language in unrehearsed situations, ranging from basic “survival” in
another cultural environment to travel, work, or study abroad, and to a level adequate for
an appreciation of the literature and the culture represented by that language. This ability
constitutes language competency. '

- Competency includes the ability to speak creatively, saying and writing things
that one has not memorized and has not been directly taught to say; the ability to
comprehend’(in speech and writing) materials on new topics, and containing a significant
proportion of vocabulary that one had not studied (since a course can never study the
many thousands of words that occur in ordinary materials).

The balance between communication and accuracy is naturally a tricky question,
about which ' much debate will be necessary over an extended period. But one thing must

2
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be admitted by anyone committed to communication, even if only incidentally: Real
communication, especially in speech (i.e. unplanned discourse), is rarely if ever as
accurate, in any respect, as classroom models (planned discourses). Even native speakers
make mistakes in spontaneous speaking, so surely we must expect non-native learners to
do so as well.

Expected accuracy must be calibrated against the degree of spontaneity. Writing
(especially with revision) can reasonably be expected to be more accurate than
spontanecous speech. Having a student self-correct in spontaneous speech does not
improve the accuracy of spontaneous speech, but rather replaces spontaneous speech with
non-spontaneous speech. '

Thus, accuracy is a characteristic of the language in actual use, rather than
existing independently. That is, one can speak or write more or less accurately, but
accuracy has no reality except as it describes actual speech or writing. In particular, it
makes sense to strive for accuracy only on top of actual competency, and makes no sense
to strive for accuracy in preference to actual language abilities. Indeed, correction of
actual speech does not improve the quality of the unplanned speech, but merely replaces
it by planned speech.

While “proficiency” is also a common term nowadays, we will use the alternative
term “competency” here, as in the Phase-I booklet. There is a fear that the term
“proficiency” (because of its implicit emphasis on accuracy) might be used by teachers
wishing to protect a grammar-driven curriculum against the practical needs of
communication. At the same time, the choice is a matter of emphasis, and not an attempt
to oppose the use of the term proficiency.

The first formalized system for evaluating language competency used in a
widespread way was apparently that of the United States Government Interagency
Language Roundtable (ILR), still used to evaluate candidates for government positions.
The American Council on the Teaching of Foreign Languages (ACTFL), and also the
Educational Testing Service (ETS), have attempted to adapt the ILR standards to
academic settings. . '

Studies by the Articulation Council Liaison Committee on Foreign Languages,
undertaken in 1976, found no uniformity of placement procedures among postsecondary
institutions. Not even vocabulary was standardized, in spite of its perceived centrality to
language knowledge and use: Among twenty-eight elementary and intermediate German
texts examined, less than five percent of the total words listed were common to all texts.

Studies also showed that student perceptions of what was expected in
postsecondary programs varied greatly. Also, there was no consensus among secondary
school teachers as to student performance expected at the postsecondary level. A survey
of colleges and universities giving credit through Advanced Placement examinations
revealed that credit given for the same score varied significantly from one institution to
another. These and other studies clearly demonstrate the need for a careful review of the

articulation process among segments concerning foreign-language assessment and
placement procedures.

The outcome of these surveys was the initiation of The California Foreign
Language Competency Project, the primary objective of which has been to develop
criteria for various levels of competency in the four linguistic skills (listening, reading,
speaking and writing), in accuracy (correctness) of usage, and in cultural awareness.
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The .Impg‘ rtance of Competency

For commercial and political uses of language, and even for personal fulfillment, what is
important about language is not its structure in the abstract, but rather the
communications that can be accomplished by using it as a language. Selling and
persuading, .and also reading the attempts of others to sell and persuade, require
functional ability of foreign languages, in preference to abstract knowledge of them.

Forelgn-language teachers do increasingly recognize the importance of language
competency. Several decades ago, it was not expected that the teacher would necessarily
be a native-speaker, or even a fluent speaker, of the language; now, we have begun to
focus on whether the students acquire speaking abilities.

Sxmllarly, many teachers once believed that it was their task to teach the linguistic
structures in an academic way. But now it has become common to recognize that
functional language abilities are the primary goal, and grammar is a means to the end of
greater accuracy in actual communicative acts, rather than a goal in itself. Interesting as
linguistic structure may be for linguists (and students of linguistics), it is not aimed at the
typical student; while foreign-language structure may shed interesting light on the
structure of English, there is also the danger that students as well as teachers may become
so involved in this secondary aspect of languagc as to eclipse the competency that is vital
for all.

~ Even in the study of literature, which often was the only direction in which one
could pursue advanced language study, certain language competency was assumed — in
particular, the ability to read, comprehend, and respond.

As the importance of foreign language to business and politics has been
recognized, there has been increased recognition of the need to include non-literary
communications, to focus on commercial and political texts as well as literary texts. In
addition, the importance of language competency has been increasingly recognized by all
teachers. As world trade and diplomacy have taken on increasing importance in the
modern world, the need for people who can use foreign languages, and not only know
them abstractly, has also increased.

Of course the urgency is greater as the economic position of the United States is
challenged. - One can buy in one’s own language, but not necessarlly sell: As the
Japanese have learned so effectively, learning the language of one’s customers can
radically enhance one’s business success. In fact, the Japanese have provided us with
their own example, since their systems of foreign-language teaching were, until recently,
 far more traditionally academic than American systems.

The end of the Cold War has not decreased the importance of usable language
abilities. On the contrary, we are suddenly faced with a more bewildering variety of
languages. The United States quite suddenly has the opportunity, indeed the need, to
communicate with a larger number of distinct cultures.

As teachers, we often proclaim our disagreements with missionary zeal, and this
is unfortunate to the extent that it discourages open discussion. Let us therefore
emphaswe that no moral superiority resides in teachers proclaiming one or another
position on issues of language teaching. But it is important for us, as teachers, to
continue debating the goals of our profession vigorously.

4
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The Implications of Competency

Appropriate goals are described in this Statement as Stages One, Two, Three and Four.
By setting attainable goals, programs can build positive and realistic expectations for
student performance as outcomes of particular periods of study. In particular it is
proposed that students should have attained, at the least, the competencies described here
as Stage Two at the time of college entrance as freshmen.

A student with Stage Two competency has the basic skills necessary to survive in
another cultural setting. This stage is also the basis for the development of more
advanced language skills associated with critical thinking and cultural awareness.
Students who reach Stage Two comprehend messages concerning everyday needs, events,
and activities. Comprehension includes listening to and understanding the point of a
simple conversation, directions and phone messages. They can get the gist of weather
reports, as well as radio and television news broadcasts. Stage Two competency includes
reading a variety of authentic materials: signs, public announcements, captions,
directions, classified advertisements, cards, letters, descriptions, short essays and
narratives. ‘

Students who reach Stage Two can participate in conversations set in everyday
situations. They can make basic observations and provide basic information. They can
respond appropriately to common greetings, questions, remarks and requests. They are
also able to transmit information in, as in lists, biographical information, short messages,
outlines or notes, and simple descriptions. In summary, they can exhibit basic skills for
interacting with native speakers of the language. :

The majority of secondary school teachers surveyed across the state have
indicated that Stage Two competency can be attained by motivated students in two years
of high school instruction. There will, of course, be some students who will need longer
than two years and others who will attain higher stages of competency than Stage Two.
We recognize also that each program has to establish its own pace, determined by the
variables of the particular program. Nevertheless, we recommend that tests be
administered during the junior year in high school to determine whether students are
likely to reach Stage Two by the time of admission to a postsecondary program. Students
and parents should be counseled accordingly, based on the test results.

In short, while no one would suggest that the standards outlined here immediately
become a law binding on all public schools, they are put forth as a serious proposal to
initiate experimentation within schools, and dialogue on the issues, as will be described
below.

Among the implications of a competency-orientation is the idea that foreign-
language study should begin earlier in learners' lives. Why should we begin teaching
foreign language at the very age (c.13 years, the “critical age” for foreign-language
acquisition) at which the ability to acquire a new language is suddenly compromised
drastically?

Indeed, we should be prepared to put a lot more time and effort into this goal if
we wish to see significant results. “Immersion” classrooms in elementary schools, in
which children study academic subjects such as history and mathematics in a foreign
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language, have already been found to be a pleasurable as well as useful curricular
experiment.

A further implication of a competency-orientation is that grammatical structure
(including phonetics, orthography, etc.) is suddenly to be regarded as a means towards
particular ends (such as accuracy), rather than an end in itself, or as contributing primarily
to “intellectual broadening,” however interesting such broadening might be regarded by
language teachers.

A third implication of a competency-orientation is the necessity for toleration of
error. Where teachers once conceived of their primary goal as one of correcting, they
must now see it as one of developing an ever-widening range of ability. Plowing through
a textbook, supplemented by endless series of worksheets, while the teacher corrects
students’ efforts, simply misses the point as far as competency is concerned. The proof
of the method will now be whether students can in fact speak and write in the foreign
language, and comprehend speech and writing — if not at a totally normal pace and
totally adult level, then at least at a pace that can be considered practical. The ability to
translate a page of prose accurately over a prolonged period with the aid of a glossary —
once a primary classroom activity — suddenly becomes marginalized. Accuracy is still
nice, but perfection is regarded as impossible, and even accuracy in toto must necessarily
(not matter how heretical this may sound to traditional teachers) be regarded as secondary
to the communication itself.

- LCT LANGUAGES
The Importance of LCT Languages

The “Phase I” booklet focused on the widely taught Western European languages:
Spanish, French, and German. The present, “Phase II” booklet is focused on three “Less
Commonly Taught” (LCT) languages: Japanese, Mandarin Chinese, and Russian.

There are increasing opportunities for study of these languages throughout
California and the United States. Where once it was difficult to find a university program
in these languages, one can now find increasing numbers of ever larger programs, even
on secondary and to some extent primary levels. It is not yet clear whether this growth
will be sufficient to meet the future needs. The government and private industry are
likely to need increasing numbers of people with competency in these languages, whether
as full-fledged professional specializations, or as auxiliary competencies: People with
major or minor specialization in foreign languages are likely to be increasingly sought by
government and industry, and, in an increasingly competitive job market, students are
well advised to add foreign language to their qualifications.

People study foreign languages for all sorts of needs — personal, cultural, and
professional. For example, there are large communities of native speakers of all three
languages in the US. Even among Americans who do not know the languages, Russian,
Japanese, and Chinese literature (in translation) and arts have already become popular in
many ways here. But let us empahsize their potential professional importance for
students, as well. '

The amazing increase in economic and political interaction with Japan over the

last decade, in particular, has shown the importance of the Pacific Rim, with its
tremendous potential for California. Japan has been, of late, a worthy and challenging

6
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economic competitor, and also an increasingly important political ally in an ever more
important area of the world.

China may be a sleeping giant, for the present, but there are already economic ties
of some significance. And the sheer vastness of the market waiting behind the borders of
China, given the initial economic ties, hints at the importance of being prepared. As
Hong Kong becomes absorbed into China, we can look forward to an increase in
economic activity, already anticipated in the special economic zone developed in Shen
Zhen and other coastal areas of mainland China adjacent to Hong Kong and Taiwan.

Significant ties have already been developing for a decade with Russia and other
countries of the former Soviet Union: Who could have imagined, even two decades ago,
MacDonald’s, Pizza Hut, and Ben and Jerry’s in Moscow? Perhaps the legal chaos
discourages some potential investors, but we are almost certain to see an increase in trade
and other forms of interaction with this area of the world as well. And even as the
countries of the former Soviet Union and Eastern Europe assert their independence, the
Russian language remains a legitimate aid to communication.

In short, these are three languages of tremendous potential importance —
economic and political — for the future of California and the United States. We ignore
them at our peril. But there are also personal dimensions. Each of these languages is
important as a language of personal heritage to increasingly large populations in
California and the United States. While we should encourage as many people as
possible to study foreign languages in which they have no background, we should not
ignore the many people who already have some native competence in a difficult foreign
language. (And similarly we should encourage families to preserve and transmit their
native languages, along with developing competency in English.)

Then too, there are always those daring students who voluntarily take an interest
in a culture beyond their own. Surely this tendency will also increase as more children
study martial arts, and everyone is exposed to more world literature, culture, and history
through the popular media.

The Special Challenge of LCT Languages

To the linguist, all languages are equal. To the native speaker, as well, there is no such
thing as an easy or difficult language: all languages, as languages, are equally easy for
native speakers to acquire. When lay people ask which languages are “harder,” they are
asking a basically meaningless question. Similarly, no language is “exotic” to its
speakers — and any language is exotic to people who have little or no contact with it.

Whatever differences in ease or difficulty may be perceived, these can be
perceived only relatively, as foreign languages, from the perspective of learners with
particular native languages. English may be just as “exotic” to a Japanese person as
Japanese may be to a speaker of English. Nor is it established that different languages
encapsulate different world-views: It may well be that different languages differ simply
in the formal (e.g. syntactic) patterns with which they express concepts.

We cannot, however, convince the student considering LCT languages that these
languages are not exotic (however relative this exoticness may be); perhaps we should
revel in their exoticness. Perhaps by pointing out that English is also quite exotic to
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speakers of these languages we can suggest the rich experience that awaits the American
student who chooses any of of them.

To be sure, this experience will be full of grammatical challenges — but these are
chailenges that children manage to overcome as native speakers, so the foreign learner
too can ultimately master them, at least to a usable degree. And, perhaps more important,
these differences are interesting to observe along the way, not in spite of but because of
the surprise they offer to the American whose foreign-language exposure is limited to
Western European languages.

~ In any case, for all their importance, the LCT languages present special problems
for the learner, teacher, and curriculum developer. We may summarize the discussion by
noting, with reference to the table following this introduction, that the Foreign Service
Institute classifies Spanish, French, and German as “group I"” languages (in which an ILR
level 2 speaking competency is achieved after an average of 480 hours), whereas Russian
is a “group III” language (average 720 hours for the same level), and Mandarin and
Japanese are “group IV”’ (average 1320 hours).

A similar hint of the relative difficulty can be seen in the fact that even an
American who has never studied Spanish can often get more meaning from a Spanish
newspaper after a few minutes of casual perusal than a diligent student of an LCT
language, after a year or more of study, and a half-hour or more of intensive dictionary
work. The structures of LCT languages present an abundance of grammatical categories
that have never been heard of by students of Western languages. Teachers of Western -
European languages often decry the fact that students are increasingly ignorant of English
grammar: How much easier it would be to teach the “cases” of German (different forms
of nouns, adjectives, pronouns, and articles) if students were more aware of the concepts
of subject and object in English! How much easier to teach the complex “conjugations”
of Spanish and French if only students knew more about the tenses of English. However
helpful grammatical awareness of English would no doubt be for study of LCT languages
as well, they would only highlight the difficulty in many cases. For example, the
category of “topic” of the sentence as distinct from “subject” is crucial for Japanese (and
also Mandarin), in which different marking is used for subjects that are, vs. those that are
not, also “topics”. Similarly, Western categories of conjugation will not prepare students
for the various conjugated forms for degrees of politeness in Japanese, or for “aspect” of
verbs, and “directionality” of motion-verbs, in Russian.

But all this is only the beginning of the special challenge of the LCT languages.
LCT languages exhibit phonological systems to challenge American learners far beyond
any difficulties encountered in Western European languages. Where students of French
and German must cope with a few difficult vowels [ii 8], this is the largest problem in the
phonological systems of these languages. In contrast, Russian exhibits not only the
difficult vowel [i], but also a full series of difficult “palatalized” consonants, and
Mandarin exhibits not only difficult vowels, but also palatal and “retroflex” consonants,
not to mention also the major difficulty of this language: the “tones”. In all of these
cases, learners must develop whole new sets of contrasts, not only to pronounce new
sounds, but to learn all new words with these new phonemic contrasts. To exemplify
these various phonemic difficulties we can mention that Russian brat means “brother”
while brat’ (with a “palatalized” t) means “to take”; and Mandarin tang means “soup”
when pronounced with a high-level tone, but “sugar” when pronounced with a high-rising
tone. These are not, it is important to emphasize, marginal examples, but examples of
contrasts that totally pervade these languages — far more, perhaps, than the traditionally
challenging r/rr contrast pervades Spanish. (Even in Japanese, sake may mean “rice
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wine” or “salmon” depending on its intonation, but this example is marginal in Japanese,
which is a fairly easy language from a phonemic point of view.) '

The orthography of these languages is a further massive problem. Teachers and
learners of Western European languages must cope with differences in usage with
English, namely that the same letters are used with different values. In Russian, a wholly
different set of letters is used. A few decades ago, students initially attracted to Russian
would often be discouraged on the first day of class, as the alphabet was introduced —
not realizing that it was only the first of the difficulties: nowadays, many elementary
textbooks use special strategies — once accepted only in phrase-books for tourists— like
phonemic or phonetic transcriptions to defer this initial challenge.

The orthography of Russian, however, is a minor challenge next to that of
Mandarin or Japanese. Mandarin, as is partly known, uses a different symbol (a
“character” consisting of anywhere from 1 to 10 or more “strokes”) for each morpheme.
Japanese would seem to be harder, since it supplements these kanji (“Chinese
characters”) with two sets of kana — phonetic spellings for syllables. While the triple
system of course presents its own special difficulties, the lesser dependency on Chinese
characters seems to offer a major compensating advantage.

The challenge of the reading LTC languages can be seen in all its seriousness
when one realizes that approximately half of all class time must be devoted to reading
and writing in Chinese and Japanese. Furthermore, reading is a lot less likely to
contribute to speaking abilities than in Western languages, in which the gap between
written and spoken language is not as large.

Yet all of these daunting difficulties — grammatical, phonetic, orthographic —
are themselves not as crucial as one other simple but pervasive difficulty: vocabulary.
Vocabulary is such a simple aspect of language that linguists often disdain it. Language
teachers, too, may sometimes think of vocabulary learning as an essentially simple
(although of course not easy) process.

The vocabularies of the Western European languages have an abundance of
cognates: words that have either been borrowed into English (especially from French, or
Latin, the parent-language of French and Spanish) or that are parallel, having derived
from the same original word in a parent language (especially in German). By virtue of
cognates, almost no lesson in a Western European language presents wholly new words.
To be sure, learning vocabulary is never really easy, but learning that “West” is expressed
as oeste/oueste/West is hardly very difficult at all. Learning “see” and “think” may be
easiest in German (sehen, denken), but Spanish (ver, pensar) and French (voir, penser)
are helped by connections like English “view, video, vision” and “pensive”; the fact that
some of these English cognate words may be new to younger learners does not
necessarily compromise their potential usefulness. The occasional more distant “Indo-
European” connection, like in/en/en for “in”, can be a dramatic help, especially where
these are function words. ‘

Russian is also related to English via Indo-European, albeit more distantly.
Videt’ for “see” exemplifies this connection. But it is only occasionally so helpful.
Zapad, dumat’, and v for “West, think, in” shows the extent of the strange new words
confronting the learner of Russian. Some few “international” words aid the learner, such
as revol’utsiya for “revolution” — but they are few. The Indo-European connections are
usually too obscure to be of any value, such as slushat’ and its cognate “listen”, which
only an Indo-Europeanist would recognize. Quite generally, the words are often of such
different phonological shape than the Westerner expects as to make learning difficult, as
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exemplified in the consonant clusters in mgnovenie “moment”, or even the common
greeting zdraystvuyte “hello”. :

In Japanese, words borrowed from English do exist, and are even spelled specially
enough to be identified. But they are few — limited to specific items of modern culture,
whether koka-kora (“Coca-Cola”) or beisuboru (“baseball”). As these examples show,
these words are often far from transparent, with the change of 1to r and others. And they
are of no help in exploring the more traditional Japanese topics of communication.
Learning nishi, omou, miru, kakumei, shunkan for “west, think, see, revolution,
moment” is a formidable challenge. “In” as a suffix —ni (as in uchi-ni “in the house”)
exemplifies the grammatical difficulties that heighten the difficulties of vocabulary
learning.

In Mandarin, cognates are almost non-existent: Ten or fewer are likely to occur in
any first-year course. “West, think, see, revolution, moment” as xil, xiang3, kan4, ge2-
ming4, yi4-hui3-r (where the numbers represent tones) exhibit the difficulty. “In” as a
combination of a verb (“is located”) with a suffix (“interior”), zai ... li, again shows
grammatical difficulites wrapped up with vocabulary learning. In any case, just think of
giving directions when the four compass-points are so easily confused, or telling time
when the numbers are so different. (Again, Russian is easier than Mandarin or Japanese,
but not very easy at all, with vosem’, dev’at’, des’at’ for “8, 9, 10”.)

- It is not enough to say that the lexical newness of the LCT languages makes their
study more difficult: In Western languages, after a certain period of study, words begin
to become easy, and advanced study (at least on the level of reading) becomes, if not
easy, at least easier, due both to increased familiarity with the language, and the increased
number of connections at higher levels. (Indeed a scientific work may be easier to get
some content out of at early levels of study, as compared with, say, children’s books.)
This leveling out simply does not occur in LCT languages, in which vocabulary learning
on higher levels can be far more difficult than on early levels.

If one multiplies the difficulty by two in Japanese and Mandarin for the absence
of cognates, and again by two for the problem of reading, then one arrives at numbers
close to those given in the FSI grouping.

The Methodological Importance of LCT Languages

The teacher of an LCT language may be tempted to surrender to this increased difficulty:
Given such obstacles, how can we possibly think to impart speaking abilities? Perhaps
we should aim for some goal that we can achieve, such as knowledge of basic grammar,
even reading! : ‘

Such teachers of LCT languages, however, will ultimately be left out in the cold,
as increasing numbers of teachers of Western languages get on board the currently
recognized goals, and their students begin to expect speaking abilities, inter alia, as the
natural outcome of a language course. One hopes the clock cannot be turned back.

~ To be sure, we can never expect the same level of competence in an LCT
language; if we demanded the same level, students would have to study up to four times
longer to achieve the desired level. On the contrary, their greater challenge will hopefully
itself compensate the students who undertake them. But these students will be no happier
with false substitutes for speaking, such as old-fashioned grammatical knowledge, or the
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ability to do grammar exercises, or even non-creative ability to communicate, as through
memorized conversations. Even reading frustrates many American students, if it not
backed up by some speaking ability.

Especially for LCT languages, then, competency must represent an ideal rather
than a present reality, and a significant challenge for language teachers. The challenge
can be met only by methodological innovations that allow competency to be imparted
more efficiently. These innovations, in turn, will be of relevance to the teaching of
Western European languages, as well. The present Statement on Competency therefore
has a dual intention, as suggested earlier. On the one hand, it is intended as a guide for
teachers of these LCT languages, to provide them with a definition of language
competency at various levels, to which they could strive in their own teaching.

On the other hand, however, this Statement is also intended as the initiation of a
dialogue, in which these same teachers, it is hoped, will participate. The dialogue, to be
sure, must include new methodologies, that would allow accomplishment of language
competency in these languages, which are more difficult for English speakers. But it
must also include proposals to refine the very definition of competency.

Ultimately, we might look forward to a single, wholly unified statement, crossing
all language boundaries, in which different languages differed merely in the specific
examples (of linguistic items and structures, as well as specific test items). Among the
desirable elements of such a unified statement would perhaps be a vocabulary, at least
partially defined for various levels, if not by exhaustive listing of specific words, then at
least perhaps with samples, and by estimate of size (in spite of the fact that different sizes
of vocabulary might be appropriate for different languages). For the present, however,
some teachers resist attempts to define specific vocabulary size, much less provide
specific listings. Specification of the types of errors that can be expected at different
levels is also vital, although some teachers are not yet accustomed to the idea (although it
is by now established within the teaching profession as well as acquisition theory) that
errors must indeed be tolerated.

Such an ideal, however, is far from present reality. Even the Phase I booklet was
not able to completely integrate the different languages, in spite of the far greater
homogeneity of Spanish, French, and German, all languages of a specific Indo-European
type. Not surprisingly, given that Russian, Mandarin, and Japanese belong to completely
unrelated language families, it was found possible to integrate the present, Phase-II
booklet far less, apart from its necessarily greater size.

Even the form and focus of the different language sections differ; for example
they differ in the extent to which they specifically exemplify different sub-levels. Now it
might be thought that defining sub-levels would necessarily be advantageous. But, at the
same time that the concept of oral competency has been gaining ground among language
teachers and administrators, increasing need has been felt for oral-interview formats more
convenient than the 20+-minute format of the traditional Oral Proficiency Interview
designed and used by the ACTFL. After all, we cannot conceive of giving a full OPI to
every student several times during their study-career; even now, officially qualified
interviewers are often overextended with the rather sporadic testing that is so far done.
And, in the shorter forms of interview that are currently being designed, sub-levels are
generally ignored. So, rather than cause the Phase-II booklet to grow in size even more (it
is already larger than the Phase-I booklet), it was felt appropriate to release it in its
present form.

11
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In any case, the Phase-I booklet has already recommended stage 2.1 as a
requirement for entrance into a continuation of study of the same language at the college
level — and this entrance-requirement sets a standard for high-school language study to
achieve. The challenge now remains for professionals of the Less Commonly Taught
languages included here to define equivalent levels of competency for their languages.

12
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TABLE

EXPECTED LEVEL OF SPEAKING PROFICIENCY

Group I: Afrikaans, Danish, Dutch, French, Haitian Creole', Italian, Norwegian,
Portuguese, Romanian, Spanish, Swahili, Swedish

Aptitude for Language Learning

Length of Training

8 weeks (240 hours)
16 weeks (480 hours)
24 weeks (720 hours)

Minimum Average Superior
1/1+ 1+
14 2 2+
2+ 3

Group II: Bulgarian, Dari, Farsi, German, Greek, Hindi, Indonesian, Malay, Urdu

Length of Training Aptitude for Language Learning

Minimum Average Superior
16 weeks (480 hours) 1 1/2+ 1+/2
24 weeks (720 hours) 1+ 2 2+/3
44 weeks (1320 hours) 2/2+ 2+/3 3/3+

Group III: Ambharic, Bengali, Burmese, Czech, Finnish, Hebrew, Hungarian,

Khmer, Lao, Nepali, Pilipino, Polish, Russian, Serbo-Croatian,

Turkish, Vietnamese

Sinhala, Thai,

Length of Training Aptitude for Language Learning

Minimum __Average Superior
16 weeks (480 hours) O+ 1 1/1+
24 weeks (720 hours) 1+ 2 2/2+
44 weeks (1320 hours) 2 2+ 3
Group IV: Arabic, Chinese, Japanese, Korean
Length of Training Aptitude for Language Learning

Minimum Average Superior
16 weeks (480 hours) O+ 1 1
24 weeks (720 hours) | 1+ 1+
44 weeks (1320 hours) 1+ 2 2+
80-92 weeks (2400-2760 hours) 2+ 3 3+
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Introduction
The Special Challenge of Japanese

The phonemic system of Japanese is fairly easy, containing no contrasts that would cause
the American learner any difficulty. The absence of conjugation for person, as well as
any inflection for number (nouns, as well as their modifiers, being indifferently
singular/plural), make Japanese easy in certain crucial respects.

But these simplicities are more than balanced by the quite new challenges that this
language offers. We have already mentioned the crucial fact that cognates are very few,
and relate mostly to Western imports. The overwhelming majority of the vocabulary of
Japanese is unfamiliar, with no ready “hooks” or helps to facilitate acquisition.

Conjugation is not complex, but the fact that not only tenses but also various
degrees of politeness are distinguished through conjugation presents a wholly alien
challenge to the American. While students of Spanish must learn to distinguish usted
habla from ti hablas, students of Japanese must distinguish hanashimasu “I, you, he,
she speaks” (polite) from hanasu “I, you, he, she speaks” (familiar), which not only
introduces the new distinction of politeness, but also does not mark the distinction of
person: The form of the verb is based primarily on the speaker's relationship to the
listener, rather than the speaker's relationship to the subject of the sentence.

Teachers of Spanish are accustomed to saying that the Spanish subject is omitted
because the verb’s conjugation shows the subject. But what can the Japanese teacher say
about Japanese, in which the verb’s conjugation does not indicate the subject, but the
subject is usually omitted anyway?

American students will not only find it difficult to relate to the distinctions of
politeness: They will also tend to speak in inappropriate ways, e.g. asking a shopkeeper
for cigarettes while expressing an inappropriate personal relationship by using the
pronouns “you” and “me” frequently — as required in English but not in Japanese.

Even the tenses themselves, e.g. in which the form that seems to mean “is
coming” instead turns out to mean “has come” present significant challenges. The
multiplicity of tenses and moods, with “wanting to” and “probably will” being expressed
by verb-endings, are perhaps somewhat simpler than Spanish, etc., in the sheer number of
forms, but the novelty and subtlety of the specific distinctions that they require more than

- maintain the challenge.

_ The subject-final word order of Japanese is not in itself a huge problem: Students
seem to learn to say “The student Japanese speaks” easily enough. But the need to use
postpositions instead of prepositions, and relative clauses that precede the head-noun, can

- sooner or later overwhelm the American learner. While some postpositions correspond

readily with English prepositions (e.g. home-ward), others are sufficiently mysterious to
provide almost endless confusion: How is one supposed to speak fluently in a language
(the American student may feel) in which the choices for marking the subject (the
particles -wa and -ga) remain a subject for scholarly research, drawing on grammatical
notions that, until recently, were all but unknown in Western linguistics?
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The triple writing system of Japanese is another continuing source of difficulty.
Students seem to adjust well to learning separate characters for each syllable (so that ka,
ku, ma, mu are spelled with four completely unrelated symbols) — even when they must
do so twice, for the two essentially different syllabaries used for spelling phonemically in
Japanese: one (katakana) primarily for foreign words, the other (hiragana) for
grammatical endings and function words (such as the particle). However, mastering the
two thousand kanji (Chinese characters) in common use remains a formidable challenge
— not least because each such character has a variety of pronunciations: a native
Japanese pronunciation, and often more than one borrowed Chinese pronunciation. We
can imagine the difficulty as parallel to a learner of English having to learn to read a
single “character” 5 in many different ways: “5” (five), “15” (fifteen), and “51” (fifty-
one), but also in “5-uplets” (for “quint-uplets”) and “5-agon” (for “penta-gon™) — and
not just for numbers but for most words in the language.

While American students of Japanese are blessed by an abundance of native
speakers of Japanese as authentic models, the Japanese teaching methods that have
naturally accompanied them have been a more mixed blessing. While the Japanese, in
their teaching of English and other foreign languages, have finally learned the importance
of natural speech not only as a goal but also as a central element of curriculum, they have
not always responded so flexibly when it was a matter of their own language. In short,
while they have often overcome the natural reticence of their culture as regards speaking
English, they have not always been so anxious to help American learners overcome their
natural bashfulness in learning to speak Japanese. As a result, Japanese curriculum in
America often dwells on cultural dimensions, as well as grammatical details and fine
points of written language, to an extent that hinders acquisition of spontaneous use of the
language.

~ With all these challenges — linguistic, sociolinguistic, and pedagogical — how is
it to be imagined that spontaneous and creative use of Japanese can be accomplished
within the time limits available? Can a student emerge from the three semesters of the
typical foreign language college requirement with truly spontaneous speaking abilities?
Obviously their sensitivity to cultural dimensions and command of grammar and
vocabulary must be severely limited, but can true competency (especially in speaking) be
achieved?

In a sense, it can be necessarily achieved, as long as teachers are willing to so
define the expected range as to allow for it. For example, they need only realize the need
for toleration of a less-than-perfect accuracy in speech, and then so design the curriculum
as to provide for creative and spontaneous use of the language.

Of course all this is easier said than done. Yet, these challenges all have their
analogies even in the teaching of Spanish. And indeed it is to be hoped that, in solving
them for Japanese, teachers of this language may lead the way even for teachers of the
“easier” Western European languages.

Many teachers who have experimented with naturally-based, more purely
communicative methods, in which accuracy is supposedly acquired with little or no
grammar description and practice, have found that these methods seem to impart little
more than “pidgin Japanese”. One goal of Japanese teaching is to redefine the balance
between communication and accuracy, as well as to determine the most effective way to
inject grammar description and practice into communicative tasks. Inter alia, a more
specific definition of what errors can be regarded as more tolerable than others may need
to be faced more overtly.
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-Given the challenges, there is always the danger that the teaching of Japanese may
lapse into the memorization of fixed dialogues with little time to actually practice even
small variations, not to mention true creativity. Teachers who realize the limitations of
memorization may not even force development of the limited and artificial “fluency” that
it does provide. In such cases, speaking competency may remain just a theoretical
possibility. The following effort represents one step in resisting this tendency.

.»lap"anese’Lg_ngg age Committee Statement

This Japanese Language Committee has followed the linguistic principles and
pedagogical approaches incorporated in the Phase 1 document, which, in turn, owes much
to the Proficiency Guidelines developed by the American Council on the Teaching of
Foreign Languages (ACTFL). At various times in our deliberations, the Committee
members consulted the Phase 1 document, the: ACTFL Generic Proficiency Guidelines,
and the ACTFL Japanese Proficiency Guidelines (Foreign Language Annals 20:6
[December 1987], 589-603). We were especially cognizant of the word-sentence-
paragraph progression incorporated in the ACTFL Guidelines (word = novice/Stage 1;
sentence = intermediate/Stage 2; paragraph = advanced/Stage 3) and sensitive to the need
for authenticity in both teaching and testing materials. We also paid particular heed to the
idea of "survival" at Stage 2 (ACTFL: Intermediate); i.e., that an important characteristic
of proficiency at this level is the ability to survive in the target language. These three
principles informed our thinking and, ultimately, our decisions at every stage of our
deliberations: - a) word-sentence-paragraph progression, b) survival at Stage 2, and c)
authenticity. .

In its descriptions of the stages of competency, therefore, it is not surprising that
this Japanese Competency Statement is in broad—sometimes exact—agreement with the
Phase 1 document and the ACTFL Generic and Japanese Proficiency Guidelines. In
general, our Committee followed the lead taken by these groundbreaking earlier
documents. There are, of course, some differences. One is that we did not list examples
in detail, as do the ACTFL Japanese Guidelines. We felt that, to some extent, the sample
test items fulfilled that function, as they do in the Phase 1 document. Another difference
has to do with the number of stages and subdivisions within them.

- The Phase 1 document describes Stages 1 through 5 in each of the four skills,
corresponding to the ACTFL Novice, Intermediate, Advanced, Superior, and
Distinguished levels. However, it describes only the general stages, forgoing the sub-
stages corresponding to ACTFL low, mid, and high within the stages. Our Committee,
on the other hand, felt that the first two stages were of particular importance in setting the
entry and exit requirements for college students and therefore that "fine-tuning" these into
three sub-stages each would be helpful. Accordingly, this Japanese Competency
Statement has sub-divided the descriptions of Stages 1 and 2 for all four skills into 1,.2,
and .3 (i.e., 1.1,1.2, 1.3, 2.1, 2.2, 2.3). For descriptions of Stages 4 and 5 (ACTFL
Superior and Distinguished), the reader is referred to relevant portions of the ACTFL
document. The entry requirements for both the CSU and UC are at present set in terms of
"seat time," s0 many semesters of high school foreign language or an equivalent level of
proficiency.: The Phase I document recommends general Stage 2 competency as the entry
requirement. While the charge of this Committee did not extend to setting such entry and
exit levels, our deliberations naturally included them, if only for practical reasons. That
is, at every point in our discussions, we asked whether a certain level of proficiency was
attainable after so many terms of high school or college language classes. As a result of
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such discussions, we formed a consensus on the following entry and exit levels, keeping
in mind the global and holistic, not linear, nature of the competencies:

Reading: entry Stage 1.3, exist Stage 2.1
Listening: entry Stage 2.1, exit Stage 2.2
Writing: entry Stage 1.2, exit Stage 2.1
Speaking: entry Stage 2.1, exit Stage 2.2

Other departures from the earlier documents represent adjustments in the
applications of general principles to the particular case of Japanese. For example,
Japanese media broadcasts and announcements are generally in the formal mode and thus
employ large numbers of Chinese character compounds, far more than can be realistically
expected at Stage 2. Therefore, the ability to understand the gist of media reports and
public announcements was moved to Stage 3 in Japanese, whereas in the Phase 1
document it is a feature of Stage 2.

Although authenticity was the sought-after ideal in every stage and skill, Stage 2
in Reading presented particular challenges. The hallmark of Stage 2 (in both the ACTFL
Generic Guidelines and the Phase I document) is the ability to understand at sentence
level. However, there are very few authentic materials at sentence level written entirely
in the phonetic script (hiragana, katakana), except possibly a limited range of materials
aimed at small children. All other sentences contain large numbers of Chinese characters
(kanji), but the number of kanji that can realistically be expected at this level is rather
small. Of the nearly two thousand kanji considered necessary to read newspapers, for
example, passive control of only about 300 to 600 can realistically be expected at Stage 2.
Even in Japan, it takes nine years of compulsory education to acquire all 1,945 officially
designated "General Usage Kanji". On the other hand, an important feature of Stage 2 is
the ability to survive in the target language, which in Japanese means the ability to
correctly interpret a variety of signs, almost all of which are written in kanji. After much
discussion and debate, therefore, the Committee decided to include in Stage 2.1 the
ability to read signs and instructions deemed necessary for survival, even though such
signs are usually not in sentence form. In Stage 2, therefore, the principle of "survival"
took precedence over the principles of authenticity and the word-sentence-paragraph
progression.

Absolute authenticity again had to be sacrificed at the next stage of reading
competency. The materials that can be read at Stage 2.2 are described in this document
as "specially prepared or edited prose containing a limited number of kanji compounds."
It is only in Stage 2.3 that there is the emerging ability to comprehend SOME ideas in
authentic texts. In the ACTFL Japanese Proficiency Guidelines, even the Advanced
(Stage 3) reader is dependent on edited material that "increasingly mirrors . . . authentic
material” (p. 598).

These guidelines for setting proficiency levels—to the extent they are
disseminated and accepted—have important implications for the future direction of
Japanese language instruction in this state, in both pedagogy and curriculum.

Pedagogically speaking, this statement, as well as the Phase 1 Statement and
ACTFL Guidelines that preceded it, incorporates the principles of an instructional
approach known variously as “"communicative," "communication-based," or
"proficiency/competency-based.”" The various methods subsumed under this rubric
emphasize meaningful communication within real-life contexts and takes a global and
holistic, as opposed to the traditional linear and segmental, approach to language
teaching. Together with the Model Curriculum Standards (1985) and the Foreign
Language Framework (1989) which have been published by the California State
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Department of Education, this document is a recognition that students taught
“communicatively" achieve higher levels of proficiency more quickly.

The overall curricular implications of such a communicative approach are also
far-reaching and profound, since this approach implies a content- and need-driven, as
opposed to a traditional grammar-driven, syllabus. That is to say, grammar is viewed as
one of many aspects of competency and is introduced as needed to accomplish a
particular task. This represents a major departure from most traditional approaches, in
which the grammar points chosen for a particular unit dictate the subject
matter/vocabulary content for that unit. . With respect to reading comprehension in
particular, the proficiency levels described in this document call for a reappraisal of
traditional attitudes toward the teaching of kanji.

One time-honored principle in the teaching of kanji is to introduce them in the
order of "difficulty," generally determined by the number of strokes. While sensible as
far as it goes, by this method a student with no previous background taking perhaps only
two years of Japanese may never "get to" some of the kanji that are in constant use in
Japanese daily life, some of which may even be important to his or her survival: for
example, kanji for signs such as "kin'en" ("no smoking"), "kiken" ("danger"). If
authenticity, need, and real-life contexts are to be important principles in our teaching, it
becomes necessary to teach RECOGNITION of such kanji—always within the
meaningful context of signs, directions, etc.—fairly early.

: This emphasis on recognition within real-life contexts changes the traditional
order of introducing kanji. It is also, we feel, the direction in which the field is bound to
go in the future. Given the increasing use of word processors in Japan, the day may soon
come when the single most important kanji WRITING skill we can teach our students
will be the ability to RECOGNIZE the correct kanji from an array of homophones—not
the ability to write down from memory isolated kanji and kanji combinations in dictation
tests. - '

Finally, it goes without saying that knowledge of a certain number of kanji alone
does not equal reading or writing proficiency—although the more one knows, certainly,
the better. When viewed from the perspective of the communicative approach, the
number-of kanji a student knows is only one of many indices of proficiency.

It is our sincere hope that this document will become the basis for further debate
- and discussion among Japanese language educators, lead to more consistent standards of
articulation among institutions, and contribute to the betterment of Japanese language
education in California. B
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LISTENING

STAGE 1

Stage 1 competency in listening comprehension for Japanese is characterized by the
ability to understand high-frequency learned words, phrases, and expressions. May
require repetition and/or slow rate of speech.

Stage 1.1

Can identify only isolated words that have entered the common world vocabulary (e.g.,
“sushi," "sake") and frequently used expressions (e.g., "arigatoo").

Stage 1.2

Can understand familiar, high frequency words and expressions (e.g., doozo yoroshiku,
doomo, jaa mata).

Stage 1.3

Can understand simple statements and respond to simple commands and questions on the
basis of learned materials.

STAGE 2

Stage 2 competency in listening comprehension for Japanese is characterized by the
ability to: '
scomprehend the main ideas/facts in everyday conversations
follow simple directions
scomprehend some ideas in simple discourse.

| Stage 2.1

Can understand simple questions, answers, and statements in face-to-face conversations
on familiar topics.

Stage 2.2

Can understand simple questions, answers, and statements on a wider variety of topics
and in telephone conversations.

Can follow simple directions.

Stage 2.3
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Can understand some facts and ideas in simple discourse (e.g., introductions, simple
announcements, descriptions of familiar topics or those of personal interest).

Beginning to recognize different socio-linguistic features of speech, such as honorifics,
in-group/out-group, male/female, and formal/informal differentiation.

STAGE 3

Stage 3 competency in listening comprehension for Japanese is characterized by the
ability to:

sunderstand normal speech of native speakers on most general topics 1

sunderstand different socio-linguistic features of speech, such as

honorifics, in-group/out-group, male/female, and formal/informal

differentiation.

sunderstand gist of some film, radio, and television broadcasts on general

topics

sunderstand gist of public announcements

einterpret some socio-cultural nuances, such as non-verbal messages

and expressions like "Chotto kangaesasete itadakimasu."

STAGE 4

(See description of Superior Level, "ACTFL Japanese Proficiency Guidelines," pp. 595-
596.)
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Sample Tests

In all of the samples below, students listen to a conversation, announcement, or
reading passage, then aswer multiple choice questions.

Stage 1
Sample 1

TvissLewngd, |

rca <3 n, | ,

MEwv, 100MTF, HOAL3T80WET, |
rE5d,

@ > w5

Question:

Where does this conversation take place?
a. In a doctor's office. c. In the speaker's home.
b. In a store. d. In a restaurant.

Sample 2

TFAEHA. SABTTH, |
FOWFIZA TS, |

T, 1 1BIZERTXAVEL LS,
Flgw, b lLi, |

w > W

Questions:

1. What time is it now?
a.7:30 C.
b. 9:30 d.

2. What are they goingAto do?
a. meet at school c. go to the library
b. meet at a coffee shop d. eat at a cafeteria
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Sample 3

A2 B! b?')‘_éb\i'@’

E 3 BEIITEWE T, bﬁfﬁLiLhoﬁfT

AIAR: WMHFLT, 74 - E—= ZLADRAIATT, ¥35&FL AL
<,

7 AZAIATTHh, E3FLALL, 5353 80VwWTTha,

AIRX: ZX.EVPEDESITTR,
Questions:

1. When does this conversation take place?

a. Morning c. Evening
b. Afternoon d. Night
What season are they in?

a. Spring ¢. Autumn
b. Summer d. Winter

3. How well does Mori know Smith?
a. They are colleagues. c. They met for the first time.
b. They are old classmates. d. Mori met Smith at IBM before.

Stage 2
Sample |

TE . TgARIEA, TIHLLHEET. tmxén##UiT# ]
BE: TEBET30HSLHNVTT, |

ZE: TNRTLFTETH - | ‘

BE . Tiw, TLEPBLOT., —BEISSWAPE LEWETL, |
ZE: TEBLLDEBENTT D, |

BrE: TBEOFB1IOOHBWTTH. BHMTIT L.,

ZE: TLs, BHEHEZLET.

Questions:

1. How long does it take to go by bus?

a. 30 minutes c. 1 hour 30 minutes
b. 1 hour d. 2 hours

2. Which has the woman decided to take?

a. Bicycle c. Bus

b. Train d. Taxi

25



Japanese

3. According to the man, why does it take longer to go by bus?

a. The bus makes frequent stops. c. The roads are congested.
b. You have to make a transfer. d. The buses come infrequently.
Sample 2

BE: Y5LFLR?

At BEFSOELSEWTYT, RPCAELBFEATESEZLL, %
RIZETLESPBENTT, AELIES L7,

EE: BIEBADIEAD,

Kft: 38F6HTLAL,

BE: »d. Thi3GnWTTh., yRME2AERE Lk,

Aft: 3H. BROEIZy 7 TRALZMEENZLL, AIZAENE
FATLR, AEHBVWTERELE,

B : Z5TTh, LobficlALbokaERE LR,

AH: B, KFrISVERRELL, ZABEL>RATL &
i 2

B&: Z3bLhZz¥Ah, E2HTFETHL5TSDAT. BN
BEAZLIZDATLSEIW, Zhph LT 7y R 290
BELEERLRSSAKRDEOVWTT &,

AH: bhrDILE, E3LH0NBESTSVWELT,

Questions:

1. What are the symptoms of Kimura-san's illness? Circle all that apply.
a. A severe headache e. A high fever

b. Diarrhea , - f. General weakness

c. Frequent urination g. High blood pressure

d. Vomiting :

2. What seems to be the cause of sickness?

a. Over-eating : c. Eating spoiled fish

b. Fatigue _ d. Eating spoiled potato salad
3. What are the doctor's directions? (Circle only one.)

a. Drink plenty of liquid. c. Take medicine at 6 o'clock.
b. Avoid alcoholic beverages. d. Take absolute bedrest. -
Sample 3

BEBOBBUOHLEZL LAFET, AV Zxr 27O —ENY
—B_ AU ZToOR—E I R Y—B. WHoLeWnE LALARBEER
BENHITBHTLLZE W, AIARPBHELTVL LI T,
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Questions:

1. Mr. Rosenbury

a. does not understand Japanese.
b. is from California.

c. is waiting on the 6th floor.

2. Mr. Smith
a. has not come to the department store yet.

b. cannot

find Mr. Rosenbury.

c. is waiting at a food shop.

3. On the

6th floor they sell

a. furniture.

b. toys.
c. books.

Stage 3
Sample 1

R R

R

N, REAEEIHHRECTT .

TLLLL. BiAZOEELE LT TS, WTHBTVS- Le
WEFTL 2 5.

(o LIR T  BA . S aE O A BIN G TE 0E T

T235TsHh. TR, REVPABHBOMAREDZ L TTAH. € DI

Lab¥d. SHOLIHADFH 2P LLILLOMRETITZD
S HNELEBEITIVERAR. |
rT+RAFR2EPLTTR.

FT235T%. E3FXALLBBEVWHRLET,
ripLzgzhzg L, KflwieLlEd,

Questions:

1. Where

does Mr. Tanaka work?

a. In Osaka c. At Nanboku University
b. At Tozai University d. At Eibun College

2. Mr. Tanaka tells the woman that

a. he will
b. he will
c. he will
c. he will

have a class on Monday at 1:00 pm.

go to Osaka on Saturday at 3:00 pm.
hold a meeting in his office on Saturday.
go to the laboratory on Monday at noon.
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3. What is the gist of the message?

a. Finding out where Professor Yamashita is.

b. Planning when/where the meeting is going to be.

c. Informing Professor Yamashita when/where the meeting is going to be.
d. Asking when/where Professor Yamashita wants the meeting to be.

Sample 2

RAEHRCHEORMIIRUNA S 85 . FORA 5 84T, BN S BH
RETITNI T, b, Wik NBOMIEL ) 2L, AREFO S
FRRBANGKOBRESECHFOLLTT,

Questions:

1. The train at platfom 7

a. stops at Yokohama.

b. is a special express train.
c. doesn't stop at Kawasaki.

2. The special express train

a. has just left.

b. has just arrived at platform 7.

c. will arrive at Tokyo before the express train.

Samplc3

N LLLL. WEAXETVHL-sLeWETH, b LEZ. A
HHONFLra LT, EERI YT r—KRFEDTF—T 1 v
K. 795y rnS2ERYtoRERcRBEHLLTND
ATT R, WizonwthreBAnnizLiznwoTTABRE
2 ETTL D,

WE: 22, 2Ll swnwTd ik, F— 7%&:&7‘?‘)?])&6&%)?
LLSEYBLPEVWS EEOLZIEITBERLWIATTT,

N BIEEEOIDI 2RV VNEVNSTWEDTE A, Wi Wwa
TLEHd»?

WH: F=7ELbLbr VALV TTRRZ fid B A
LB ICIEFIFELWVWL, ERM&IzOWTL X< E®L
TwEd, FRICARELPLIERNREZT L.

N BT, T ABERLZAPICELTIBEYITLED.,

WH: bBrok. TAZTHAN. LIKASLVWOHTE DNA TR
LET, :

N BH. EFS53TT. BLRISWIHATLAE, Lr. IR
THRIABLET. HOPFLITTVI L.
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Questions:

1. Mr. Ono: (Circle one.) ’
a. used to be Prof. Yamada's student. c. works in the sales section.

b. is an employee of Toshiba.. d. knows Mr. Brown well.
2. Professor Yamada says that Mr. Brown

a. knows Japanese culture very well. c. is not suited to sales.

b. cannot speak Japanese very well. - d. was his best student.

3. Why didn't Professor Yamada answer the question concerning Mr, Brown's relations
with other people?

a. Because he doesn't know much about it.

b. Because he feels it would be an invasion of Brown's privacy.

c. Because he doesn't have time.
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READING
STAGE 1

Stage 1 competehcy in reading comprehension for Japanese is characterized by the abili"ty'
to: :

eread/identify learned words in hiragana and katakana; and

eidentify a small number of memorized, high frequency kaniji; e.g., low

numbers, entry/exit signs, some personal/place names.

Stage 1.1

Can identify some hiragana and katakana letters.

Passive reading vocabulary in phonetic syllabary: under 50

Stage 1.2

Can read some high-frequency words written in hiragana and katakana.
May also be able to recognize some isolated kanji.

Passive reading vocabulary: 50-100 words.

Stage 1.3

Can read some high-frequency words written in kanji.
Passive reading vocabulary: 100-500 words.

Able to recognize under 100 Kanji: 0-100 (numbers 1-10, 100, 1000, 10,000, up, down,
left, right, middle, entry, exit, days of week, mountain, river, book, male, female, etc.)

STAGE 2

Stage 2 competency in reading comprehension for Japanese is characterized by the ability
to:

"understand main ideas and some facts from simple connected

texts." (ACTFL p. 597)

Stage 2.1

Can glean sufficient information to meet survival needs from such things as:
ssimple printed advertisements
*a greater variety of signs (e.g., "Do Not Enter," "Under
Construction," "Telephone," "Subway," "No Smoking,"
"Danger," etc.)
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ssimple written instructions, such as on vending machines,
coin-operated washers/dryers, public telephones, keys on

Japanese word-processors)

elabels (e.g., on clothing)

*business cards

esimple forms

Able to recognize 100-200 kanji.

Stage 2.2
Can comprehend most ideas in specially prepared or edited prose containing a limited
number of kanji compounds (e.g., letters from friends and acquaintances, simple
messages).

Able to recognize 200-400 kanji.

Stage 2.3

Able to comprehend some ideas in authentic materials, e.g., newspapers and magazine
articles on topics of personal interest. ’

Able to recognize 400-600 kanji.

STAGE 3

Stage 3 competency in reading comprehension for Japanese is characterized by the ability
to:

*"understand main ideas and facts of longer texts, including simple short
stories, news items, personal correspondence and simple technical
material written for general readers; and

*follow essential points in [prose on areas] of special interest or
knowledge." (Phase I, p. 23)

Able to recognize 600-1,500 kanji.

STAGE 4

(See description of Superior Level, "ACTFL Japanese Proficiency Guidelines," pp. 599-
600.) . :
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Sample Tests

Stage 1
Sample 1

Answer the questions based on the following menu:

/7Y p

CTVIFR. TAYNRIRENDIBBTT
e VUK -k ceenieenaent 300
e TAYNI /T~ ceveenrenee- 330
e XL R(VEY/- AV TN D) 330
07,{;{ T o= cccosccccsceees 330
@ FL X Fye wececcscscsess 330

CAUTY YaR eenenn e 400
S UETEVRNYYa seareecccece &30
QD":Z‘U cevcess 00 ses voa
oA F-1-k~- eeeenneene 400
I N7 (di"J" '7{2).“.... 300

« J=TIWK V=T ,
. ;{}U/\* \J._ eescsecs 72
Tl AR Yoo SO0
ARINT 9 F4=
SBOEANG--AVVFL LA
LT &HYET roeee
«U=7-FixyYa -
(BORg YY) ererenn 600
«KyIJ-VE7v3
(A £ 7Y-LY-R ) 630

=V FX/\"U’?.«-: coeew 450
o 3-p/-X Kaz7R OKRS v=X)
e wee --‘--.._..: ‘oa

e 758

<T597\ AR NV AL T2

33T R TAR ) 430

Questions:

e RFM IWISaTS5EY -t £00
® YT RJFFY wevvceener 700
SIS e B3I AERSD T 450
BT rVFBT I/~ 430
e LUYH TV T FIVE v - 580

Kok trg

* AUTFIVR LA HY- (32-uitizpn
HUAISKTT ) e voeee 650

* /= D-R T IKYT (5425597 1480

* ZYHAICIYTURExE7)- 450

* RIHRALE=TAET T eemee 380

TS e°
e X0 EL 'y'a 5'............. S0
* rMFoTW  P-E VK ¥ TS 400
..5.:"- </ ‘ﬁ’ S FP ceesssm 200
oo 2 -PINL b e 580

4 B .
¢ FR YUV g Ferrenennnn. 700
(P g;f:;*"/my"/!:'f‘)‘j‘““ s80
CAI L YR VA YLK Ay S 4SO

=7
EMRFIR-T°
(UL Doy s T =R ) enenee 35O
A FRYTAR AT e 50

P ¢ CEE—— G © G © CEE— O W § S——

K WHIT T-E- 1R o6 KILT

1. How many kinds of salad can you order in this restaurant?

2. If you had only 330 yen, which of the following soft drinks could you order?

a. iced tea
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Answer the questions based on the following menu:

Sample 2

g R v O
FO I v O
A5 b D v (O
o o~ A S EEeIWOORT
aty (TR ’ Y V(OO
%A.ﬂaﬁ.«ﬁ.aﬂ..ﬂ © B o0ow M e = N1
(IR W(L00E N 2 — oo
A ) AU KR00® DN F =R L *fOOR
2 X R
P a@E L LR R et TOoO™
Al W W ix<E (TWOoO0o® = 1e<) 00"’
oW = (" ftoox a{ By Y ER) ZO0O0Xx
e SR T {"foon Biany g OOR
e A C T~ ("oo0ooOo® No— =2 (s DO
NS Koo®E N — N
<L *Q KLXOoO0T .,VAI.ZW. +(OO®
TR W KXOoo=T NS A\ Get) {"wWoo®T
nooe > <O0O0® " —T =+ [(ARE0AT LOO®
Mo D = woowe = _ v OO0
s & i TR Mu—=a w0 NOOTE
A{ R B R e R o S = @) wOoOOo®™
W R I E AT RN A N e T @RS O0
*wmmmwﬂuurgaM&vxﬁzrs@aunurxori BRI [ MR OB Kt { K26

RKE S OO 0T Wil W WO NER TR
.vf\r~ﬁ*“mﬂ3wm'ﬁunﬂm.¢v}.§¢Y\—wn!.js.;!u

AP = UREWERN WG OINKT
(BLY &3 { T LONYR)

W [WEVITE SN GREZI N T LS
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C. juice

2. You have 300 yen and want something to drink. What can you order?
b. wine

1. You had chirashi and your friend had battera . What is the total bill?
a. beer

Questions
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Sample 3

Answer using the letter of the correct sign:

& A0 O
E |

52,
)l .

Questions:

1. You want to leave the buiding you are in. Which sign do you look for?

2. Your sister wants to use the restroom. Which sign does she look for?

Stage 2
* Sample |

Where would you find the following signs? Match each sign with the one location where ~

you would most likely find it.

1. park

a. F ;2‘ »/g'\ h ‘I) .z. —F é l{ﬂl 2. hospital waiting

room

B. fé—, Bﬁ 3. museum

- , ‘ 4. construction site

c. E’ % HH 5. Otl:tSide a coffee
» _ shop

d. ;i&;)\ S VWTF I W
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Sample 2

Answer the questions based on the following messages:

X wy—y

~FHIOR 15 BEZ LN ESE, 4BTHITIR-> TS0,

~FBIB3SH . AR ELVES, tHAFH 1 0B AZTA W,
WZSTT, BTEFELTLHSI N,

~FRAB2040 . KEAPVSLoLenz e, HHEBZ AR Vo L

| FIZERLWE 5T,

W§Mékzmimﬁ‘o<i@im8mf%biio%Euit8%¥
ik F 9,

BHITWT

Questions

1. What message did the wife leave?

a. Will call again. c. Please call back.

b. Will drop by later. d. Come home by 7:00 today.

2. When does Professor Yamamoto want to meet with this person?
a. Thursday - c. Friday

b. Saturday d. Tuesday

3. What did Ms. Hayashi say?

a. She would like to have dinner with this person.

b. She would like to have lunch with this person.

c. She would like this person to come to her house for dinner.
d. She would like this person to call her at noon tomorrow.

4. Where did Ms. Shimada leave the letter?

a. Next to the word processor. c. On top of the desk.
b. Next to the telephone. d. Inside the desk.
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Sample 3

Answer the questions on the basis of the following letter.

TR T7I3TDEIA

NAIZIBWYD BOWHBFSTWTWETH, BESABRRTT».
BH., 7220RAL S TBWERL WS L EBWE T,

ST .NAZ+=ZH. HEBH. SR ELLBROFR - 25708
SALEVS L IRIANE 2w ZI2/F iz Dg L, B34
DIBMLEEN, SATEN—RF 2 —2FT2FETT. 2BIZZFH
T3, | |
BMLZWHIZ, +EBZ TR, SFH2ABZTEL > TSN,
YHE. ZHZHFNEB I T RERREBOJRAZROBIICEEL D
B3V, N2RBREB+EHICHEZTOT, BLALWEIIZLTLER
W, FREBEEFEENINATRLTFETT., N2 F_EMTT. T
L, RBENABSEA-TVWIHA, B, BEE-WHIZ. k&2 S
BbHEEN,

BIADBMEBELL T WE T,

Questions:

1. What is the weather like now?
a. hot . c.rainy
b. cloudy d. changing frequently

2. What day of the week is August 23rd? -
a. Friday ¢. Sunday
b. Saturday d. Monday

3. What activity is planned on that day? _
a. Mountain climbing c. Picnic at the beach
b. Tennis match ~d. Basketball game

4. Where will they meet on that morning?
a. The south entrance of Tokyo station. c. At Mr. Tanaka's house.
b. The north entrance of Tokyo station. d. In front of the tennis club.

5. At least how much money is needed to participate in this event?

a. 3000 yen c. 1200 yen
b. 4200 yen d. 6000 yen
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Stage 3
Sample 1

Answer the questions on the basis of the following passage:

L AbT7 RN
Wwo< HkbniznwitiEEBREDIE HH

BEHE B~ +E B~ +—8
LS HiE - #iH

£MLMKﬁEﬁ@ﬁﬁﬁ?%ﬁN6héoﬁﬁ\ﬁgﬁﬁkﬁﬁﬁ
%E%LT<%ﬁ\Eﬁﬁﬁ%@émoﬁﬂw%ﬁ?uﬁﬂ%h&qﬁﬁ
BOBLWAZERIETLREOHBINE, Bidvnr, FRPEFEW
Lw, o

ﬂ&£EWLHﬁ\E®®&ﬁw%¢ﬁ6LWOﬁﬂﬁmm@ﬁba\
HHLEWLRAVEY, WOLEBATWAIDTTHIPLE. -
| BRI ARE—AHM., CAZTFBVLVRAL L6, BREEN
ZlWIEA S, ‘

Ne—F s —HOKELERBLHY . ABFZ LI KHTLEX

35, ‘ @
BREPEMLES . AP AL VI ACERBVWLVWANEEZANIY

T<hs, Lt@BEOBVWLWELDH S,
CEAOEBSANIEEET20EBE L%, SEWICIIICHAR

Lr:o ‘ 5 >
BEHI3 L7 D O E L DM OF R H B A

Questions: Write TRUE or FALSE beside each sentence.

___1. This restaurant does not serve lunch.

___2. This restaurant is not in Hokkaido.

3. This restaurant serves fresh seafood only in winter.

—4. This restaurant's construction is Western-style, although it serves

Japanese food.

___5. If you have 15,000 yen, you cannot treat a friend to dinner.

—__6. You cannot have a party with your friends at this restaurant on
Sundays.

7. If you are allergic to fish, you can order other dishes.

8. Mr. Sato has been running this restaurant for over 20 years.

9. You can eat at this restaurant without a reservation.

10. This restaurant has free parking.

L
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Sample 2

Answer the questions on the basis of the following passage:

"RERDBE ) CHESI AT TA - AT I7BOEKA
BERANT A DK 6 HRE 199, 000H (R - ABRAEE &)
CORTNy 7T —YRBATTABI2B. AT 78BI22H. #hdb
REBOLHPEVRTEHETSHOATT., o ICIBNE. 3I%H
DIN—=F 4 ERERHADN—FT + DBAVNE I TWE T, EMTFHREIEN.
A7 atr I 77—, BHFHHOEBEEIhTWEI A, 27250,
SHHERNDEBERICIE. 4AHBOA 7 7BBXY 7 —daTh T4
VT—DBRWPLBHITEHHOBREVEROBHFEL LI T, 4B,
A7 ¥ a—Vid. RITB. BHOBHCIDEEINLG I L HHNET,

Questions: Write TRUE or FALSE beside each sentence.

___1.The price indicated above is effective throughout the year.
2. If you leave from Nagoya, you may have to pay extra.
3. You will stay in hotels for five mghts

4. All meals are included in the price.

5. If you travel in August, you will get a tour of Oahu included in the
package.

6. A tour conductor will be with you throughout the trip.
Sample 3

Answer the questions based on the following passage:
NTT# #% — |
REZ23RADTARGE
HAREEEFALH (NTT) GHH. RE23ROWHNEEZO1E
(FR3E) LA1HPLITRNTHI K —THERRLL, TREE
DT ZREBNVIZKWTHRTZEH., 87TEIPL—HRHMHRTIFr s
BRMZ A7 RBEPEAINLS  BRLCEFEMABROEMT., 2% %
RIRBFEOARPTFRINLID, A5 \D2EBTREATSLZ &
L7, EXZHRLOICHBRN T L I\O)EDE'J’&?:«: ETHLICERTEN
HEOBEV LI LDLALNS,
NTTiCk 5L . RE23RMNOTHARBEN TN THT BT T L0
BOLIHE1ALHEFM2K2S, BfEE. 37 90RFLHE->TVLHIAE
DHE. THRFORBEIZ3NOL, M2, 456—-789013345
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6—-7890r%5, 2. TTIRNFyr2OHNEEFEZHE->TVEHEIX.
REL S, (EkED .,
WHR23XMOTHIEIMAEBY 7 O0FHE282i721960E2AHIC
2 PL3TIEBA. BATHTI0OFEROBERIZ WP 7 0
CEIVRNYAVBELEDERTINDEIAEHEMAERSAY, 44

BAKRTO20HMEZD. 91 EIIEARERBZ Y 3IFEE A — N~
BIENHMREL>T VWS, COH0H, 31ERXVIZ23RNOTHNESR
FEETEI LI,

Questions:

1. The passage is about

a. the use of facsimile machines in Tokyo.

b. the telephone prefix of companies in Tokyo.

c. the telephone number printed on business cards in Japan.
d. the unification of telephone prefixes in Tokyo.

2. Circle the letter of the correct statement(s).

a. The use of facsimiles and computer communication costs a lot of money in Tokyo.
b. Some people in Tokyo are already using a 4-digit telephone prefix.

c. NTT claims that they have run out of telephone numbers in Tokyo.

d. NTT will unify telephone prefixes in Tokyo for the first time in 23 years.
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SPEAKING
STAGE 1

Stage 1 conversational competency in.‘Japanese is characterized by the ability to
“communicate minimally with learned material" (Phase I, p. 32; ACTFL p.590).

Stage 1.1

Can produce only isolated words in the common world vocabulary ("samurai,"
“"tempura”) and frequently used expressions ("hai," "sayonara").

Stag el.2

Can respond in isolated words and simple phrases to simple, formulaic questions on
familiar topics.

Stage 1.3

Can ask some simple, basic questions.

STAGE 2

Stage 2 conversational competency in Japanese is characterized by the ability to:
*"create with the language by combining and recombining learned
elements, though primarily in a reactive mode;
sinitiate, minimally sustain, and close in a simple way basic
communicative tasks; and
*ask and answer questions." (Phase I, p. 32; ACTFL p. 590)

The stage 2 speaker's pronunciation is comprehensible to a sympathetic listener.

Stage 2.1

Can respond, sometimes in sentences, to simple questions on familiar topics.
Can interact minimally with a sympathetic conversant on familiar topics.

Can minimally describe familiar objects, people, places, and events.

Stage 2.2

Conversation skills sufficient for minimal social interaction and basic survival. Can
describe past.events and future plans.

Stage 2.3
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Emerging ability to use appropriate socio-linguistic features of the language such as
honorifics, in-group/out-group, male/female, and formal/informal differentiation.

Emerging ability to sustain narration/description.

STAGE 3

Stage 3 conversational competency in Japanese is characterized by the ability to:

*"converse in a clearly participatory fashion" (Phase I, p. 33;

ACTEFL p. 592);
*initiate, sustain, and bring to closure a wide variety of
communicative tasks, including those required for complicated or
unforseen situations (adapted from Phase I, p. 33; ACTFL p. 592);
enarrate/describe/persuade on a wide variety of topics at the v

~ level of discourse (adapted from Phase I, p. 33; ACTFL p. 592);

*generally use in an appropriate manner: a) male/female speech,

b) different styles (formal/informal), c) honorifics (including in-

group/out-group differentiation); and '
*be understood without difficulty by most native speakers.

STAGE 4

(See description of Superior Level, "ACTFL Japanese Proficiency Guidelines," pp. 592-
593.)
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Sample Tests

The following prompts and role playing situations—described in English except where
noted—may be used to assess conversational skills in an interview format.

STAGE 1

Sample 1

"Tell me what you see in this room / house." [Show a picture]

Sample 2

Interviewer asks simple questions in Japanese such as:
"Where do you live?" :
"Where / What do you usually eat for lunch?"
"Do you like sushi / Japanese movies / sports etc.?"

Sample 3

"I'm a clerk in a department store. Ask me where something is (cameras, children's
clothing, the restroom) or how much something is."

STAGE 2

Sample 1

"You meet a friend after a two-week semester break. You catch up on news of each
other." .

Sample 2

"Describe a movie you have seen recently."

Sample 3

"You have lost an item (wallet, purse, package) on the train. Go to the lost and found.
Tell the clerk your problem, describe the item, identify the train you were on."

Sample 4

"Call a friend on the telephone and invite her or him to a party. Give all necessary
details."

Siunplg S
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"Go to the front desk of your hotel and ask for directions to the museum. Find out the
hours of operation, entrance fee, etc." ~

STAGE 3

Sample |

"It's the height of the tourist season in Kyoto. You go to an expensive hotel where you
have made advanced reservations. The room is not to your liking. Go back to the front
desk and try to get another room from an uncooperative clerk."

Sample 2

"A product you have purchased proves unsatisfactory (apparel or footwear that is the
wrong size, a small appliance that malfunctions, etc.). You take the item back, explain
the problem, and try to get a cash refund from an unsympathetic clerk."
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WRITING

STAGE 1

Stage 1 writing competency in Japanese is characterized by the ability to:
swrite isolated words, learned materials, and simple high
frequency expressions in hiragana and katakana (e.g., one's
own name, names of familiar objects);
swrite a limited number of words in kanji.

Stage 1.1

Can write isolated hiragana and katakana letters.

Stage 1.2

Can write isolated words, such as one's own name and learned items, in hiragana or
katakana as appropriate.

Can write learned expressions, such as "ogenki desu ka," "arigatoo gozaimashita," in
hiragana.

Stage 1.3

Can write months, dates, days of the week, and numbers in kaniji.

Can fill out simple forms with basic personal information, such as name, nationality, sex.

STAGE 2

Stage 2 writing competency in Japanese is characterized by the ability to
swrite simple letters and messages
swrite simple statements and descriptions on topics of personal interest.
swrite with increasing use of kanji.

Stage 2.1

Can write short messages and descriptions.
May be limited in range of vocabulary and structures used.
May make frequent errors of grammar, vocabulary, or orthography.

Sporadié use of kanji.

Stage 2.2
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Can write short letters to friends and acquaintances, using appropriate seasonal greetings.

Can write messages, notes, and descriptions using an increasingly wide range of
vocabulary and structures with fewer errors.

Can write descriptions of past events and future plans.

Can fill out simple forms such as: hotel registers, address forms, registration forms,
simple application forms, lost and found forms.

Stage 2.3

Demonstrates basic control of both simple and complex structures.

Emerging ability to develop paragraph-length discourse, though on familiar topics or
those of personal interest.

Beginning to show awareness of socio-linguistic features of the language, such as:
formal/informal, honorifics, written/spoken modes, in-group/out-group differentiation.

STAGE 3

Stage 3 writing competency in Japanese is characterized by the ability to:
ewrite cohesive descriptions, summaries, narratives, and reports on a
variety of topics ‘
write formal letters, such as business letters; letters of reccommendation
and introduction
eprepare resumes
take notes
*demonstrate higher control of appropriate vocabulary, styles, and
syntactical/discourse structures.

STAGE 4

(See description of Superior Level, "ACTFL Japanese Proficiency Guidelines," p. 603)
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Sample Tests

Stage 1
Sample 1

You are asked by the apartment manager to list your possessions. So, write the
names of as many things in this picture as you can. You must use hiragana and

katakana appropriately. Kanji is not required.
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Sample 2 ‘

You are asked to fill out the following form in both English and Japanese. Please
use hiragana and/or katakana appropriately. (Kanji is not required.)

% il (name)
[

" (nationality) T

HEm
WM*—MWM“

(city where you
currently reside

BBk EFRA

wEHRE
(period of stay)
2R/ H

i date of birth [ |

Stage 2

—— mer—— remenges sl

Sample 1

k'@W g M p H 07
(Cives ))Q P

~

Describe these pictures using at least two sentences each.

Examples (next page)
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lLa. THMBPEZFATWE T,
b.BEIAZEWTIWVWE T,

2.a. KB L BT VWTWE T, |
b.ZTAEIPLIENRNLDERDFEIELTWE T,

Ja. THPE7 v X —2 LRI LTWET,
b. A72HBVLEFTHA.
Sample 2 i

You are going to have a birthday party for AKIKO. Write an invitation card to
your friend, Toshio, to inform him about the party. (You have to include the place, time,
address, etc.)

Example

LB 83

6H20H. HESH, JTans HEISADZAL $I8EUL S
27, ELilE bELOFTT, Lodl sk TOLBHTE, o

SHEEIFRE EURTIES W,
| L5855 TELA BEHE 25r5H 3
ns

‘Sample 3

Write a short paragraph describing your teacher. Please include his or her
1. physical appearance

2. style of dress

3. manners

4. personality

Example (neXt page)
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BOREE. LTUNY I ATT, nobERnGLS EHT VLT,
HAATTH, HBELL 5 FCF, B, KEWAThL VT, hk
H. L TLBLLAST, RELWTT, bhbhVEE. Lobids
ELVWOLEITRET, Ba, Lr3BALEVnE T, K41 B
DEIFHTVET, KAk, BT LE—BES225TF, &b,

Stage 3
Sample 1

In a letter to your parents, describe one of your friends: his/her physical
appearance, outlook and character, and what/why you like or dislike about him/her.

Example | |

ROBRDOIXE. BRPERBOEL L ATYT., ERERXFHL
CVORBEOBBTY. 4. HE2EROEMELTWE TS EfHLLD
FHLRWZEITT., BRI REERPLOBRT. BEI/572LBL
THOE-LDOTTH . HEARFERTHICERF K> TwE L, Bk
WAR—Y L RAPFET, BREZIEVWOLTFIARAKEKERLATVE
T, BRAVWLTHELCTERCEVE2EBLTSAZTL., HARLBHE
ZoTEWT<hET,

Sample 2

Write a letter to Professor Takamoto, giving him the following information:

1. There will be a conference on modern Japan at Tokyo University from August 5th to
August 10th.

2. This year's special topics are (a) economic growth and (b) the family

3. If he is interested in presenting a paper, it should be sent to Prof. Sakai by May 31st.

4. The university will pay travel expenses for those presenting papers.

Example (next page)
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=% 3777 N
CDE. 8H5SHLE ’JSEIOBGbe:‘?\ WEKZIZBWT. “HEARE
CRYSEEEMIIL AN LRoT. BNSETHE 2+, s
PREYZ7I WBEREL QOFE CB-THI 2T, BYRENE
LOBIESAINELTEEHELER . MRETS V2 T HEE KL 2
. RRECIE. KR, BB EWLLS CTHS = & 2% o T3 b
2TDT. LALSWEGHL Liyg 4
8}
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CULTURAL AWARENESS

A major difference between Japanese and Western European languages is its
socio-linguistic complexity, including the honorifics. There are differences in
male/female and in-group/out-group language, as well as differences in the language used
toward one's "superiors,” peers, and "inferiors," all of which are also dependent on
context. For example, a young man speaking TO his superior at work would use a certain
level of honorific language involving a certain choice of vocabulary, grammatical
patterns, morphological changes in verbs and adjectives, and body language. He would,
however, use a very different mode in speaking ABOUT this superior to someone from
another company and yet another to his peers at work. Even in the case of speaking to his
peers, the general context of the conversation would also dictate a different choice of
sentence endings: a fairly formal business conference versus an after-work round of
drinks at a bar, for example. In all of these situations, a young woman would speak in a
different mode altogether.

The differences between written/spoken and formal/informal modes are also vast,
and must take into account a large lexicon of Chinese character compounds.

Partly because there are so many different ways of saying the same thing
(depending on medium, audience, mode, the speaker/writer's sex, age, station in life,
relationship with person being addressed and being spoken about, general context, etc.),
the student of Japanese must control a fairly large total vocabulary in order to be able to
function authentically in realistic situations. There is research that suggests, for example,
that in order to understand 96% of conversations in French, one needs approximately
5,000 vocabulary items. By comparison, the suggested number of items needed to
understand 96% of Japanese conversations is 22,000. (Iwabuchi Etsutaro, "Gendai
Nihongo" in Kindaichi Haruhiko, Nihongo, p. 121.)

Simply in terms of quantity of material to be learned, therefore, it takes much
longer for most students to reach the same levels of proficiency in Japanese as in French,
German, or Spanish. A widely quoted document developed by the Foreign Service
Institute in 1973 states that it takes at least four times as long for students of Japanese to
reach the same levels of proficiency as students of French or Spanish. Many Japanese
language educators would say that it takes even longer. While the Committee
emphatically rejects any notion of Japanese as an inherently difficult language, we
nevertheless stress that it takes much longer for most American students to reach certain
levels of proficiency in Japanese than in other languages.

51






3



. to develop a conceptual understanding of
* may be several years t

. different than in English, i.e. they appear at once looser

- Chinese

Mandarin Ching

Iﬁ&bﬂucﬁbn «

In some ways, Mandarin Chinese offers a most attractive possibility for the student of
foreign language, for here is a language with none of the traditional difficulties. Not only
are there no irregular verbs: There is no conjugation whatsoever, neither for person, nor
even for tense. Not only are there no irregular nouns or adjectives: There is no plural, no
gender in the Western sense at all. ’

~ Yet, the phonemic contrasts of Mandarin are formidable. The multiple contrast
between different series of consonants (e.g. the consonants spelled, in “pinyin”, as ¢, ch,

- g and other parallel plain, retroflex, and palatalized consonants) is difficult enough, and

little aided by the “pinyin” spelling (in which ¢ represents ts, and q represents palatalized

questions from statements; or express degrees of surprise —a ; et phon

that ren4 (pronounced approximately run!!) means “to admit something”, while ren2
(pronounced approximately run??) means “person”. Students are traditionally expected
( ; of the tone-system within a few, days, although it
' develop any real competence with tones in spontaneous

fo

Vsp‘eakjng. _

While Americans, in particular, easily transfer the voicing contrasts of English (t,
d) with its aspiration, into the aspiration contrasts of Mandarin, the highly restrictive
Mandarin syllable structure results in a situation in which words are more similar to each
other than Americans are used to: However relative their perception, there is a structural
reason that the words may actually “look alike” to the American student, even after
prolonged acquaintance with the language. - :

- . The word-order of Mandarin is parallel enough to English to cause few initial
problems, but the American learner is confronted by word-order variations that are quite
i : and tighter than the syntactic
patterns Americans are used to. It is difficult, for example, for Americans to get used to
the idea that objects may be brought to the front of the sentence except when they are
question-words — the one case in which this movement is obligatory in English. Thus

the learner of Mandarin must learn to say “That book, I haven’t read” for special =
emphasis in Mandarin, even while getting used to saying “You are reading what?” The
- rigidities are similarly difficult e.g. with relative clauses, which always precede their

noun, so that one says not only “(the) very-red books are on the table” but also “(the) I-
yesterday-read books are on the table”. In the English pattern, ‘modifiers must precede or
follow depending on very specific details of their internal structure (“the broken stick is
on the table” vs. “the stick, broken by the boy, is on the table”, and not *“the broken-by-
the-boy stick is on the table™); but this complexity, as it confronts the Chinese learnier of
English, may give only slight comfort to the American student of Chinese.

The writing system of Mandarin, with a separate character of up to ten or more

‘ “strokes” for each morpheme of the language (usually equivalent to a syllable), seems
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simple enough in principle, but represents a continual, almost brutal problem, draining
class time as well as student efforts.

The teaching traditions of Chinese, with their emphasis on the correct writing of
characters, do not much help the classroom teacher focus on speaking needs. On the
contrary, they may tend to skew the curriculum towards American-born Chinese — and
even for them to neglect the goal of spontaneous speaking in Mandarin, so that many of
these American-born Chinese are left with little more speaking ability than they came
with (in whatever variety of Chinese this is).

Teachers who have experimented with more naturally-based, more purely
communicative methods, in which accuracy is supposedly acquired with little or no
grammar description and practice, have found that these methods seem to develop a
shocking level of inaccuracy even while providing a disappointing communicative range
and creative ability. One goal of Mandarin teaching is to redefine the balance between
communication and accuracy, as well as to determine the most effective way to
encourage creativity and communicative range. Inter alia, a more specific definition of
what errors can be regarded as more tolerable than others may need to be faced overtly.

Given the challenges, the teaching of Mandarin may lapse into the memorization
of fixed dialogues with little time to actually practice even small variations, not to
mention true creativity. Teachers who realize the limitations of memorization may not
even force development of the limited and artificial “fluency” that it does provide; in this
case, speaking competency may remain a theoretical possibility, that there is simply not
enough time to test, much less actually teach, in reality. The following outline of
competency levels for Mandarin is an effort to resist this tendency.

Mandarin Chinese Language Committee Statement

On the rim of the Pacific and with its population of immigrant citizens from Asia and
Latin America continuously growing, California is increasingly a multicultural and
multilingual state. Today, in California, demography is forging a rapid transition from
the majority-minority distinction in ethnicity to a citizenry of cultural and linguistic
diversity. Social harmony and utilization of human resources demand multiculturalism
and multilingualism in California.

‘Economic considerations are major factors in motivating foreign language and
culture instruction. The education system in California, and in the nation in general, has
not placed foreign languages and cultures in a position of priority. Few college graduates
are competent enough to sustain communication in a foreign language. Due to
insufficient knowledge of foreign cultures and over-reliance on our trading partners and
competitors to provide us with information in English, we are losing the competitive edge
in the present global economy.

The major purpose of this Statement is to encourage pre-college instruction of
Mandarin Chinese. It is not expected that every student studying a foreign language will
become proficient in the language. It is important, nevertheless, that all students be
exposed to foreign languages and cultures to develop a keener appreciation of their own
languages, to broaden their outlook on ways of life, to heighten their intellectual
curiosity, and to foster open-mindedness.
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Most universities in California have Mandarin Chinese programs in place and
some high schools have begun to teach the language. It is unlikely, however — nor is it
deemed desirable — for all language programs to adopt a standardized series of
instructional materials. The second purpose of this Statement is to suggest language-skill
levels as minimum requirements for college entrance and graduation. Given the diversity
of instructional approaches and curricula, it is hoped that these competency-based
language-skill levels would serve as guidelines for Mandarin Chinese instruction and
learning in California. '

The competency guidelines in the following pages make no attempt to define core

vocabulary and core grammatical structures for each competency stage. The vocabulary
and grammatical structures of an individual are very much a function of his training and
personal experience in the language and culture. Novice speakers have been known to
use vocabulary items unfamiliar to more advanced speakers: speakers sharing the same
vocabulary might, on the contrary, have quite different abilities in the language. In view
of the diversity in personal experience and the multitude of textbooks in use, the
adequacy of any "core list" is doubtful at best in defining competency stages. In the
guidelines, the same words or grammatical structures may be found in illustrations of
different competency stages. Although different tasks associated with the different
competency stages may require special vocabulary items and structures, it is not the
intention of the guidelines to identify single vocabulary items or grammatical structures
with a specific competency stage. (Chow mein places a speaker at stage 1.1; a better
pronunciation of the same word suggests more training.) Competency is judged by total
ability in the language

NOTE

Tone marks have been omitted from the examples in the pinyin romanization to
facilitate printing,
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LISTENING

STAGE 1

The Novice level is characterized by the ability to understand minimally learned material.

Comprehension of spoken language is limited to learned words and expressions.
Repetition or slow speech is often necessary.

Stage 1.1

No functional ability in understanding the spoken language. Comprehension is limited to
the recognition of isolated words such as the common loan words in English (chow mein,
kungfu) and some high-frequency courtesy formulae (xiexie, ni hao, zaijian).

Stage 1.2

No functional ability in understanding the spoken language. Comprehension is limited
to high-frequency courtesy formulae (guixing) and common, everyday nouns (fan, pijiu,
qishui).

Stage 1.3

Emerging ability to understand simple statements, questions, and commands based on
learned material (qing jin, qing zuoe, ni/nin shi Meiguoren ma).

STAGE 2

The Intermediate level is characterized by the ability to:
« understand high-frequency situations in face-to-face conversations;
* understand simple directions; and
* understand some connected discourse on a number of topics.

Able to comprehend main ideas and facts on familiar topics in everyday conversation and
simple discourse.

Stage 2.1

Able to understand simple questions (Ni qu ma? Ni yao chi shenme?) and statements
(Wo bu he pijiu) in face-to-face situations and on familiar topics. Comprehension
vocabulary is limited to the most elementary needs. Simple constructions such as basic
subject-verb-object sentences, topic-predication (Ta ye shi Shanghairen, Zheige bu
gui), and simple modifications with de (ta de pengyou, ganjing de fangjian) are
comprehensible, perhaps at a slow speech speed or after repetition. Emerging ability to
distinguish between completed and non-completed events.
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Stage 2.2

Able to understand questions and statements on a wider range of topics related to survival
needs, such as personal history (Wo zai Beijing zhule yinian.) and topics of personal
interest (Zheige/bu dianying bi zuotiande hao). Able to follow simple instructions
(Qing ni xie-xialai). Recognition of past and future references and sequence of events
(Ta chile wanfan jiu zou / Ta chile wanfan jiu zou le). Ability to follow simple
directions on how to get to a place and comprehend more complex de-modifications (Ta
xin renshi de pengyou).

Stage 2.3

Able to grasp more facts and ideas in simple discourse such as introductions, descriptions
of personal interest, and telephone messages. Able to understand more complex
constructions such as ba-disposal, bei-passive, and resultatives. Shows awareness of
focal changes in sentences (Ta zuotian zoule / Ta shi zuotian zou de), narrative
strategies, and use of discourse markers such as sentence connectors. Shows emerging
awareness of socio-linguistic features of speech, differences in meaning by intonational
variation, and cultural nuances.

STAGE 3

The Advanced level is characterized by the ability to:
eunderstand main ideas and details on a variety of topics beyond the
immediate situation; and
eunderstand description and narration, including interviews, short lectures
on familiar topics and news items and reports dealing with factual
information.

Able to understand most face-to-face, non-technical speech of a native speaker with
possible repetition and re-wording, and basic telephone conversation. Understands
everyday topics related to school and work and current events. Able to get the gist of
some radio and television broadcasts for the general public. Shows increasing awareness
of socio-linguistic features of speech and cultural nuances. E
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Sample Test

In this section, you will hear a series of conversations in Mandarin Chinese, each to be
followed by a question given in English. For each question, there are four answers
printed in your answer sheet. Check the most appropriate answer according to the
conversation. ‘

Stage 1

Stage 1.1
Dialogue 1

A. HEEW?
B. RiRF, M. HKE?

Question :  What is the nature of this conversation?

Answers: To express concern about someone's health condition

a
b. To exchange social greetings

c. To express gratitude to someone for a favor
d

. None of the abbvc

Stage 1.2
Dialogue 2

NG E R ?

AMF. RMENH.

A: W, FTh&, EF, BWEX.
B: #Wil. XFTERE.

w2

Question: ~ What is the relationship between the two people?

Answers: a. Waitress and customer c. New acquaintances
b. Student and teacher d. None of the above
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Stage 1.3

Dialogue 3

A: i ? ™, B Rog ? B/hM¥, iz, iﬁi&,o

B:  BkAX, £, #H, HxZEW? REFEIILEM.
A: HMAE, BHAEXT. LS, WEILFE,

B: AT, RIEHFEL.

A B, LBTESETAEE.

Question 1: Where does the conversation most likely take place?

Answers:  a. In Ms. Bai's house c. In Ms. Bai's office
b. In Mr. Zhang's house d. In Mr. Zhang's office

- Question 2: What is the purpose of Ms. Bai's visit?

Answers:  a. To have tea with Mrs. Zhang
b. To discuss some business with Mr. Zhang
c. To have Mr. Zhang call her in the afternoon
d. To pay a social call

Stage 2

Stage 2.1

Dialogue 4

A: BAERWEENEE. KUIRAS?

B: ®mAIREE? B, FEFFLATAE?
GERRTIE LRI,

A: I, BRT. BELERAHB—TI.

B: W, . RRATAB/MK.

Question 1: Do they know the person in question?

Answers: They don't really know her but one of them knows her surname.

a
b. They don't know anything about her at all.

¢. They know her well since they are all in the same class.
d

. None of the above.
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Question 2: What is Ms. Gao doing when this conversation takes place?

Answers: Ms. Gao is introducing someone to her friend.

a.
b. Ms. Gaois in a class.

c. Ms. Gao is standing next to Teacher Li.
d

. None of the above.

Question 3: How would you best characterize Ms. Gao?

Answers:  a. She is both young and pretty.
b. She is the daughter of Teacher Li and she is very pretty.
c. She is a young student in Teacher Li's class.
d. She is a student and she is both young and pretty.
Stage 2.2
Dialogue S

A:  Z¥, KIPERARE. BEBILEZM?

B: RELERMNENBINEEEN. REE, F+38%.

A: RN, RRFESIFLEHBEBILRT—4, HEREY
RET. WRRAAENE. HEFIQIIRR—-BEH—4,
H5? REBLRARBR-MEEBENY.

B: &, WMOFFFTROEER—-ELIRN.

Question 1: How does Lao Zhang feel about his new acquisition?

Answers: It is rather inexpensive.

a.
b. Itis not as good as the one that his friend has bought.
c. He wants to get another one.

d. None of the above.

Question 2: What are their plans for the afternoon?

Answers: . To go see a movie

a
b. To go to the shops for ideas for a birthday present
c. To go shopping with the brother

d

. To buy a watch
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Question 3: How much did Xiao Fang pay for his watch?

Answers: a. Ten dollars

b. Less than ten dollars

c. A little more than ten dollars

d. Probably twenty dollars or more
Stage 2.3

Dialoguc 6

A: BRERBONZIL, TL—SIRART, —EReip
"ET.

B: REFERHAHKERFIA, RFXJHiRBRI.
AAREBMT. E , BAZ, RAZRLIZAFEFG 7
SCRSRBERILETREEER 7

A: RER—-ASIHUNENEE, TEEDLAZNNE,
BREBNEEBILEET - E5M. WY, REEX
ARENRKR, EREOL¥ (2] £E4E, RIVLESD
EHRT.

B: B, KERLBITEIE, LENTSFEEXEE—TIL,
RRGERSHFER. HKAEL, —EREHM.

Question 1: Where could Chen Yue-lan have left her purse?

Answers:  a. In the office c. In the restroom
b. In the snack bar d. At the cigarette stand

Question 2: When did Chen Yue-lan realize that she had lost her purse?

Answers:  a. Not until she had returned from the restroom

b. 'Not until her friend had alarmed her of theft
¢. Not until an hour ago
d. Not until just now

Question 3: When was the last time Chen Yue-lan used her purse?

When she paid for her cigarettes

Answers:  a.

b. When she went to the restroom
c. ‘
d.

When she made a telephone call
When she talked to her friend
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Stage 3
Dialogue 7

A. BEp, WHEEZIXREE, RTARELWBN, TIRE
BEMSEART WRENFARRSRANE, RIIZILY
HxMsiy, EXHFENEE, STRA. BREFZIL
BiE, RITERE—-RILEZAR. .

B. BARRT. REJBAZTFAREMA—EE. RIE/EMW
AMAERSREL? HEMFRAR—F, BREX—EEIM
£T7. EIRWYIEEEFHBRES?

A. RTEBXUS, BXBRMLFANITSEN. ENME,
FRMEAR. BEXAEEX, RILFE, HBRABLK.
Bm

Question 1: What is the main purpose of Professor Zheng's visit to China?

Answers: To attend a conference on porcelain ware

a.
b. To attend a conference on Chinese studies

c. To attend a conference on the history of the Han dynasty
d. To attend an exhibition at the museum

Question 2: Why do they choose the next morning to visit the museum?

Answers: Because that is the only day when the museum is open

a.
b. Because that is the only time when there is a docent tour
c. Because they will be busy in the evening

d.

Because that is a weekday and it will not be crowded

Quéstion 3: Why do you think that Professor Zheng will enjoy the companionship of his
friend?

Answers: Because they will have a lot of business to talk about

a.
b. Because his friend shares his interest in porcelain art
c. Because his friend is familiar with the museum

d.

Because his friend will be informative
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READING

(in simplified or traditional characters)

STAGE 1

The Novice level is characterized by an ability to
*identity isolated words and phrases when strongly supported by
context;
eidentify learned material.

Stage 1.1

No functional ability in reading Chinese. Can recognize a few simple characters, such as
the characters for "one," "two," "three," and "big."

Stage 1.2

No functional ability in reading Chinese. Can recognize a small set of frequently
encountered characters and compounds in public writing, such as the ones for "men,"
"women," "exit," and the characters for the pronouns "I," "you," and "he/she." Can
recognize certain pictographic characters previously memorized with increasing
awareness of the recurrence of some of them as components, such as the "wood" and
"mouth” radicals, in other characters. Recognition is limited to printed or clearly written
material.

Stage 1.3

Can recognize a greater variety of characters (up to 100) and compounds used in signs,
such as the ones for "pull,” "push," "post office," and "ticket office," and high-frequency,
everyday characters such as the ones for "rice," "noodles," and "China." Characters and
compounds are approached for essential information and detail is overlooked. Emerging
ability to read simple sentences of high-frequency characters. Errors are frequent.

- STAGE 2

The Intermediate level is characterized by an ability to understand main ideas and some
facts from simple connected texts.

Can understand main ideas and some facts from simple sentences of high-frequency
characters. _

Stage 2.1
Can understand the main ideas and and some facts from simple sentences of high-

frequency characters. Can puzzle out, with difficulty and frequent error, very simple
hand-printed messages, personal notes, and very short letters which may contain certain
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greetings, forms of address, and queries about well-being where such materials are
written by a native speaker used to dealing with foreigners.

Stage 2.2

Sufficient comprehension to understand specially prepared discourse for informative
purposes and to understand with the use of a dictionary main ideas and some facts in
authentic material written in the oral style. Can understand printed or clearly hand-
written, simple, edited prose, such as a simple letter from a friend or a simple message.

Stage 2.3

Can understand longer specially-prepared material. Begins to connect the meaning of
sentences in discourse but cannot sustain understanding of longer discourse, especially on
unfamiliar topics.

STAGE 3

The Advanced level is characterized by the ability to
* understand main ideas and facts of longer texts, including simple short
stories, news items, personal correspondence and simple technical
material written for general readers; and
» follow essential points in ideas of special interest or knowledge.

Occasional use of dictionary is common among Advanced-level readers.
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Sample Test

STAGE 1

1. The emergency telephone number in the U. S. A. is 911. Which of the following
should you dial in an emergency?

1. A=Fh 2. R 3. ——=

4. n—— 5. At+

2. Which channel would you turn to in order to watch "Good Morning America"?

—B+tH (2D —~A++tH (28D
EFE: 00 EFEE: 00

1. RVZgHE HXAY BEoEE Hxd#

-
.

2. REGE ~ RESHA 2. SUUEE REBA
3. REME SREE 3. mEEE BERHE

3. You are walking down the street when you realize that you need to locate the nearest
restroom. You spot a public building with double doors at the entrance. Which com-
bination of characters will help you enter the building and locate the men's room?
Which combination for the ladies' room?

Inside
Entrance Building
MEN'S ROOM
1. Ho e
2. AO Z
3. #Ho - o
4. Ao %
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Inside
Entrance Building
LADIES' ROOM
1 Mo 5
2 Ad - o
3 Ho -
4 ‘AO B

4. Which line tells you when the following table tennis match will take place?
P ERRHTF
. BEEBAN - PXRHAEB
2. BHE: AB+ZH (2EH) THFOA
3. MiE: ¥REIBE
WA FRAE
EERKEF
1. HEFER - PILRRRME
2. BM: AB+_H (EEH) TFO%

3. s SEERRE

BKuAxwEHs
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STAGE 2

I. Pick the best answer for each question based on the contents of the following note left
for you by Wang Guangming. :

REF 1 ’*}%T‘Fi.ﬁiﬁﬁkfi%.. FAER - BRI E NS (1%
BE—NBTal . Ril—-Ex8. R 2 L EPS MR RS
K. REXSGH-8R

o |
ZHAH

WIF !t SRTFZBERRIE. GFER - AR L ABBA

&§~@¢2ay.ﬁﬂ-ﬂf%.ﬁxﬁ?%Wﬁi%itﬁmﬁ
. RERSK- B8

¥ ieg
=ZBABR

Quesfions:
1. Who is Wang Guangming?

A. a doctor C. your fafherv

B. aclient D. a fellow student
2. What kind of movie is mentioned in the note?

A. a Japanese film : C. a film about China in English

B. a Chinese language film D. a Middle Eastern film

3. From where are you to set out?

A. Wang Guangming's house C. your school
B. the movie theater D. your house

68



Chinese

2. Match the following information by drawing a line between the corresponding
English and Chinese versions.

%

# B
B o=

k
)

£

=2

e nationality
3ot age

FER ‘ address
E .  sex

Fuk g name

3. Match the following advertised notices by drawing a line between the corresponding
English and Chinese versions. (Make educated guesses as necessary.)

HERF Missing Person
ﬂf%gﬁ ,- Piano Teacher
FA

Looking for a Girlfriend

WiF&Z XK Looking for a Male Roommate

4. You are looking for a language teacher. Whom would you call on the basis of the
following business cards? (Circle the number.)

(L

EEEEERE
T 353C

kT EEFRIB/=S B8F “ttH=—
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(2) TERRFHLLK
FeX
LETER——Z8 B AS—KRIX
(3 FPEIEIRY R 154 H5ia
5k KB
LERIR+=8 BiF AWZES
STAGE 3

1. You are looking for a house that is fully equipped, thus allowing you to move in right
away. In addition, it must be near to public transportation and big enough for a

family of five (parents plus three children). You are prepared to rent, if necessary, but

would prefer to buy if the price is fair. Which of the following ads would you be apt to

answer first? (Circle the number.)

TEEH
HEFHE—MUETEERERTHMER IS

{FEMmit
XiEE %2 WUE FSER_ET_FNLE
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T EEd
BB —-HHEATEEERETRMER IR

TEmX
XilE fEe MHE NER_8+°FLK

2. Give the best answers for the following questions based upon the advertisement
below.

TROAEH
FAFE_FEFE-UNLALBTERNETXREH
REN TR RE AN BT EE AR EES

REA=FHR

TRARAER
EAFE_FEFF-XHEOELEEERAH
AERTREHIREENEEREFTIAREERSE

BERZ=FER

1. What types of vehicles are being advertised for sale?

A. New cars C. Luxury cars E. All of the above
B. Second-hand cars  D. Sedans

2. Which of the following statements most aptly describes the general price of the
cars? ’ ’
A. Expensive, but you must pay for such quality
B. Reasonable if you trade in your old car at the same time
C. Big discount if you buy in the month of October
D. Good bargains available throughout the year
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3. You are looking for a job that requires a knowledge of English at a rudimentary level,
but does not require any specialized knowledge or experience (only a conscientious

and responsible attitude toward work). Which of the following job openings would you
pursue? (Circle the number.)

(1) KR FHRITEA

B LIS BRTE BT AR SR EE Y
ASENSEEES
) 2

HL%&E%E.ﬁﬁE&E&%E.Xmiﬁ.&%.ﬁﬁﬁﬁﬁ.
RMAULXFIRPGENT, BEEahREARE -

(1) | hLGRETEA
B TR BRI T ISR TR TSR RIER T
EEERSTAREN
(2) - o =

ROUFAGENHE. EOESEREE. FREH . M5, KSR,
- WMAREAFRRHEEST. SRS REAREF -

4. You wish to place an advertisement in the employment section of this newspaper's
classified ads. What are the terms for placing an ad and what information is requested
of the person placing the ad? (next page)
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mmW&wnusﬁﬁuAUEW$gﬂma

gaEe. DrgeDaa0E=0s
Oes0mx0as0em0E s =0 -
RS B - SR+ HEh .
BEE | 0wk - MAGEND - -

BT {m ¢ | DHEMIR -
WET RO IR - ((@odel |4{m=q)

oooooo 1-0:-.1--...4-400.‘.‘.!:01"
3 [ [] . [} N
' (] [ ] ] -3
) ] (] [} 1] M
' s 1 [] [} .
llllJobolnll‘l\.ll\Jll.iAlll.\ll.l&llllactllm
' ' ' ' ’ ' » " ' '
¢ L] L} (] 1 ] [ 4 L] L] N
M ' ' ' ' ’ ' ] ' '
' ' ' ' ' ' ' ) . !
Pllllbln|A||||v0||v.llll&llllvllllTllrllllu.
! ' ' 1 ' ' ' ' ' !
' ' ' T ' -y ' » ' '
' ' ' ' ' ' ' . . :
' ' ' ' ' ’ ' ' .. :
e e SRR TR R R e |
' 1 ' ' ' ' ' ' .
' ) ' 1 ' e ' ' 1 '
' ', ’ ' ' ' ' ' IS !
' ) ' ' ' ' ' ' ' :
B T ek ittt
r ] 1] 1] L '
' ' 1} ’ ' ' ' ' ' N
' ' ' ' ' ¢ ' ' ' :
' ' ' ' ' ' ' ' ! '
. ’ : H ! ! H | S P, s
"--I.l‘l-dl.'-q'-'l.l-'-d--"q“-'-l S '
! ' ' ' ' ' ' ' ' .
' ' ' ' ' v ' ’ ' '
' ) ' ' ' 1 ' ’ ' '
(R SRS SRR SRR N PROU R U S
. , =
ax mH ag o
.. b IR .
—
K< -
. ..T'm m
g Mo..
o

, and you

paper using the above form
aracter heading and forty characters of

wanted to run it for thirty days using a three-ch

5. If you were to place an advertisement in the news
text, how much would it cost altogether?

$30

D.

C. $60

$90

B.

$120

A.

6. What type of advertising is not mentioned as specifically available? |

C. real estate

A. employment

D. school recruitment

B. lost and found
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SPEAKING

STAGE 1

The Novice level is characterized by the ability to communicate minimally with learned
material.

Stage 1.1

No functional ability to speak Chinese. Oral production is minimal and limited to a few
common loan words in English (chow mein, kungfu) and perhaps a few high-frequency,
courtesy phrases (xiexie , zaijian, ni hao).

Stage 1.2

No functional ability to speak Chinese. Oral production is limited to learned material
such as isolated words and learned phrases (duoshao gian, bu yao). Can count from one
to ten and name common objects related to basic, everyday needs (fan, cesuo), and direct
address for kinship terms of the immediate family. ~ Pronunciation and tones may be
barely intelligible.

Stage 1.3

Emerging ability to form simple statements based on formulaic utterances (Wo yao
gishui. Wo yao mai piao.) and ask simple questions (You pijiu ma? Ni he shenme?).
Pronunciation and tones are often faulty and word order may be influenced by native
language (*Shenme ni yao?). Can use common measures (neige ren, liang-ben shu).
Vocabulary includes a larger number of objects of basic, everyday needs, high-frequency
place names, kinship terms of the immediate family, and common verbs and adjectives.
The time frame of utterances is limited to the present. »

STAGE 2

The Intermediate level is characterized by the speaker's ability to:
* create with the language by combining and recombining learned
elements, though primarily in a reactive mode;
* initiate, minimally sustain, and close in a simple way basic
communicative tasks; and
» ask and answer questions.

Stage 2.1

Can ask and respond to all four types of simple questions (Ta shi Meiguoren ma? Ta
shi-bu-shi Meiguoren? Ta shi Meiguoren haishi Yingguoren? Ta shi neiguoren?)
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and initiate and respond to simple statements (Wo qing ni chi fan). Can use basic
constructions, such as subject-predication sentences (Wo bu he pijiu. Ta shi
Yingguoren. Neige fanguan hen gui.) and simple nominal and adjectival modifiers (wo
pengyoude fuqin, ganjing de fangjian). Ability to use the particle le to describe status
change (Ni lei le ma?). Pronunciation and tones may still be faulty.

Stage 2.2

Can give simple personal history and talk simply about leisure activities (Wo xianzai zai
Meiguo nianshu.) Able to make comparisons (Zheige gen neige yiyang. Ta bi wo
meimei gao.) Shows ability to use, though sometimes incorrectly, time words (yijing)
and verbal particles (le, zhe) in describing completed and continuing events, making past
and future references, and use directional endings (V + chuqu) in simple constructions.
Able to distinguish between pre-verbal "time when" and post-verbal "time spent."

Stage 2.3

Emerging ability to sustain longer stretches of speech and to use connectors in discourse
(yinwei, suoyi, houlai, jiezhe, keshi, na(me, ...). Shows increasing ability to indicate
focal points in a description or narration by using syntactic constructions such as shi-de-
focus, ba-disposal, bei-passive, and resultatives. Emerging awareness of cultural nuances
(Ta bu zai—Ta bu zai le; baba—fuqin; duoshao sui—duo da nianji).

STAGE 3

The Advanced level is characterized by an ability to:
sconverse in a clearly participatory fashion;
sinitiate, sustain, and bring to closure a wide variety of communicative
tasks, including those that require an increased ability to convey
meaning with diverse language strategies due to a complication or
an unforeseen turn of events;
esatisfy the requirements of school and work situations; and
enarrate and describe with paragraph-length connected discourse.

Able to sustain face-to-face conversations on everyday, non-technical topics. Able to
converse on well-known current events, routine matters involving school and work, and
can discuss topics of personal history and interest. Emerging ability to support opinions,
explain in detail, and hypothesize. Demonstrates a good control of many cohesive
" |devices (yi fangmian...yi fangmian, bushi... jiushi) and ability to use complex syntactic
constructions (various types of passive construction, use of question words as indefinite)
to indicate focal points in a description or narration. Be understood by native speakers
without difficulties, though errors still occur in complicated constructions. Increasing
awareness of cultural nuances (Ni fafu le.). ’
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Sample Test

1. Select one thing handy in the office such as a desk, a chair, a book, a pen, etc. Ask the
student to say as much as he or she can in Chinese about the object. To elicit the
most speech from the student, some prompting may be needed.

For example, select an old, black-color ballpoint pen for the student to describe.
Depending on the proficiency level, the student's description may include some of the
following.

1.1 %
1.2 EBRL
1.3 RER-VTERKE- XK TR—-TIHE -

2.1 RER-WEMARERZ.XWLAEH. £HE. -
2.2 EVIRBERFE. REA. REE. BHBEIT—H -
2.3 ENERITERXER. ARHEXAH. TEFET -

3. EREREZAE . SHRAFRITE - KERMT. BTULEE - EXSEAE
HTRAT . BEXSEEN. BYXE. XRELE-.

2. Ask the student to describe one of the following topics. (Outlines in English may be
provided as a guide.)

A. School and studies D. Items in a student's apartment
B. Leisure activities E. Items in the classroom
C. Activities of a typical day F. Items in the student's bag

3. Select a picture such as one of the following drawings. Ask the student to give an
oral description of it in as much detail as possible.
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STREET SCENE_A ‘ A o |

iy g [

fRy
. A
AELAACBALEA
ARE AR FEBA L FREA

ABEE - ERBARE - FREALRFRE -

ﬁ$ﬁm.Eﬁﬁ*¢ﬁ%ﬁk°ﬁ#$-mﬂ%ﬁ$&.&ﬂ%ﬁ%&ﬂ*&%
KEE-@?“#ﬁ#‘—iﬁﬁ.—ﬂﬁﬁ-@ﬁ%ﬁT&-@ﬂ%i*&-ﬁ
&#Aﬁ—ﬂﬁﬁ'mﬂ%ﬁﬁﬁ'ﬂﬂ%ﬁézﬁ~&¥—#kt~K&ﬁ?ﬁ
Fe.
Eﬁ$ﬁ¢.R€*¢EA%EQMF$°$%R§E%.&ﬁﬂ-ﬁ%ﬂ#kq
§:+§?.FE—#X&-ﬁﬁﬁ%Aqﬁmﬁ¢#Ak°%EﬁkgA?-ﬁ
EARY . BT
&55£EA-Wﬁ%ﬁ&k°ﬁﬁ&ﬂ%ﬁﬂﬁ&ﬁ&°&ﬁ*Rﬁ“ﬁ&ﬁ-
»Fﬁﬁ%kéﬁ&k-ﬁb&ﬂ%ﬁﬂﬁ&&ﬁ.Wﬁéﬁﬂ.&K&&ﬂ-ﬁﬁ
$%£Eﬂ.ﬁﬂ$%&€ﬂ-$&ﬂtk%ﬁﬁﬂ.ﬁ%.ﬁﬁEIMA'ﬂﬂ
mEE. SFPEE -

E%Eﬁﬁﬁ.ﬁﬁl&ﬁi.lﬁﬁ%'ﬁ§L¥M&ﬁﬂE.ﬁﬁ.Aﬁm%
M&ﬁﬁ-ﬁﬁT¥m.AﬁE§Eﬁ§E.XQ%E%E-
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=\

a5 STREET)
[CTv__Bus co. ]

\\\v

a8

A (pointing at the woman and the driver)
RIT.LAE.RE.BE KX
BLERT LR, SEER ., ARKE ., KET0 B2 E -

HLERFA - REIRIT - FEGERTOTY - ARESH - HEL=A+45 -
BEEEARFY CHAL' St . EREATUZARE-

KESHEFIEA - HETEEt+—K - KEE L2 EEEEN - KEE
SARNER - TRAENL—B. AEE—EXEFT—F -
DRRERK - S EERE - RERZA+H . TRETHONE . FUAER

ERT - KREAE T RETS " - BEDARHE. EERNMAET-

EhH— £ 047 - BEA— 555 - SEARG—RETF S 2% REL
Zats. FURERIT - CHENKATEERAT - BEXE LRSS, B
A+ RE—FEHAKSE - REAKNE LTI+ 6 L e -
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to factory
—iy

to ranches

ELNOOL Lh;u(« SJ-:il

to mountain ~*

e——
sl

W

\_;l,__J Lfo’rm‘JnLn g

r{uhrmf 1

(c)

K,
FWRE
STatioN

—
SPRUC STREET

Stwish

stacewet]
PasT
orrcE
poLCE | M
stanon

FIRST AVENUE

Of‘"
SiaTy RVEWUC

SELOND AVENUE
Four.TH RVENUE
FIFTd AVENUE
SEVENTH AVENUE

Trin D AVENUE

DOWNTOWN MAP

SHOPPING
MALL

> I
- <
Z3
-3

. 2
L .

-1 :

5 T

% g2 -;‘;

Py ¥

- g5 e

3 S
MRARFLE  STREET

» 3 [ 1

-

&3

U Y

unamsr'-)

* to airport
—_—

orchards

to beaches

RERE

1.1 & (pointing at the park)
1.2 EFE. 408,87
13 E3£0EsLd ETEPEATL.

21 BESEABRTEL FHELABNALD. SREAZREY |
22 HEEF—Efspuce HHAL EATEREAT FALENE
EARETLERTRE ERAREALESEE

23 FEABET RS, AESALA LS EE AEHELAZANZRE,
LERKEAEAN RERLLA L, BLASA TEARE, LEELT,
ERALI REERSEL CEFRE. RETABE T, ERET. S
ER TRA FAREAT EER.

3EAMRFRLEE ZAFE AHXARESAALPRENEE X F
¥, 5% £EFAOE BEE R P REERTH.

79




Chinese

'S

BA.ZA. K-
EABA. SMEA. BIUCIE - RERT  —ERT
(ET—ErEts - HEIARIE. BHUAR - BIB=+5% -

HERTAEETER - sNIE— K. BEES - AR EUES -
(IFE. WARF - RELIEE—TEF . —AAR . P KE - RELHAT.
HEF - F—PAEBEAU—RAKS - E— I KAFEREAENRE. RER
BUESASIRE - F— P EARER - — 1 BAFERE - BERABATROFIER.
TRRIINE LY. BF L.

 RTEARDAEECE - AL ERE . LEE - SREPEAT . FENZTE

- REBFREIZFHETOFEL - AKSESBIADERARLS -

HFINRGEE—LCR - —RELEwe PEERsME bs )L, CERELE -
EE-TMEYEHRNRE - BTEEXRTA - 8 L E1HE - RREEKRRETIAR
& e KEBRIEZNATHR « AR LA RER EEFE - BFBAT -
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WRITING

(in simplified or traditional characters)

STAGE 1

[ The Novice level is characterized by an ability to produce isolated words and phrases.

Stage 1.1

Can copy isolated characters with simple stroke configurations, such as the characters for
“one," "two," "three," "man/person," and "big." May be able to reproduce such characters
from memory with no consistent stroke order.

Stage 1.2

Can copy isolated characters with more complex stroke configurations and short phrases.
Can write from memory the characters for one's own name, for the numbers and simple
phrases associated with numbers, such as dates (yi-jiu-ba-jiu nian, shi-er yue, san ri).

Stage 1.3

Can write frequently used memorized material, such as one's own name, address, and
nationality (Meiguoren). Can make simple lists using learned characters (cha, qishui).
Can write some memorized simple sentences (Wo shi daxuesheng. Wo shiba sui.) and
shows emerging ability to write simple sentences by combining and recombining learned
characters and phrases. Knows 50 to 100 characters and high-frequency, speech-based
compounds derived from these characters. Mistakes occur frequently in writing
characters and grammatical accuracy reflects the writer's control of the spoken language.

STAGE 2

The Intermediate level is characterized by an ability to meet practical writing needs by
communicating simple facts and ideas in a loose collection of sentences in the

conversational style.

Stage 2.1

Can write simple notes in a highly conversational style (Ni hao. Ni Jiao shenme
mingzi?) Can recount everyday events in a list-like manner (Wo lai. Ni bu zai. Wo
mingtian lai.). Vocabulary is mainly related to everyday objects, common verbs and
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adjectives. Makes persistent mistakes in characters and word choice. Sentence structure
is limited to basic constructions.

Stage 2.2

Can write short stories, diary entries, and simple letters to friends using a wider range of
vocabulary. Shows increasing ability to write about past events and future plans,
although sentences are still disconnected and writing shows little or no discourse
structure. Can fill out simple forms on personal history. Fewer errors occur in everyday
characters and basic grammar. :

Stage 2.3

Shows basic control of high-frequency consti‘uctions. Shows increasing ability to use
sentence patterns (shi-de-focus, ba-disposal, bei-passive) to organize topics of focus in
sentences and paragraphs.

- STAGE 3

The Advanced level is characterized by the ability to:
swrite routine social correspondence, cohesive summaries, and resumés
as well as narratives and descriptions;
etake notes; and
write on a variety of topics, including informal business correspondence.

Demonstrates integrative skill in writing cohesive descriptions of common events and
everyday routines. Can write simple letters consisting of several paragraphs. Shows
emerging ability to use structural devices (lexicon and patterns) typical of Chinese written
style, such as yinci, jiran; yi...wei..., and buru rather than X meiyou Y... Although
errors occur in the use of these stylistic devices, textual cohesion is obvious.
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Sample Test

SAMPLE QUESTION FOR ANY STAGE:

Write a description of a good friend. As much as you can, include the friend's name, a
physical description of the person (e.g., height, weight, hair color), his/her personality or
likes and dislikes, work, school and leisure activities, and explain why you consider the
person a good friend. '

SAMPLE ANSWERS:
STAGE 1
HMREEA - RS - 2PK -
HREEA - BRE - i2PX -

STAGE 2

""" HEERLTEILE - BR-DPEERIAEE - -
""" MEEEELSDRIE - R -EEEAHAPE . -

STAGE 3

------ EFERRIALOSAE . TEERRBORZRAR - -l
FHHAEE. FFBHA. HERA¥EBFEEMTE -

------ BFEREMB LGS AL . TEERRROUZRES -
REBSALE. SRBA. HIATEBEERMETE - -

SEPARATE QUESTIONS BY STAGE:
STAGE 1

1. A Chinese friend has ask you to send him the date and time of a certain event. Copy
down the date and time from the given announcement for him. (Provide an
announcement describing the event for this assignment.)
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2. You are at the door of a friend's apartment. Your friend is not in. Leave a note, giving
' your name (in Chinese, if possible) and the present time and date, to let him know
that you called in person.

3. You want your Chinese room-mate to take the following things to school for you: the
Chinese books, the Chinese-English dictionary, the notebooks, pens and pencils, and
the map of China. Write a list for him or her as a reminder.

4. Your friend's birthday is May 9; v1967.' He/she is American. He/she is studying
' Chinese and can speak the language. Write down the information for a Chinese
person, giving your friend's name in Chinese, if possible.

5. Give a Chinese version of the following family tree. (Provide a family tree in English
for this writing assignment.) :

STAGE 2

1. You have arrived at a friend's apartment to invite him to the movies and dinner next
Saturday. Your friend is not in. 'You will be at the university from 1:30 to 3:45 this
afternoon. If your friend wants to, he may find you there. Otherwise, you will stop
by his apartment again on your way home. In any case, you will be home this
evening and tomorrow morning. Write a note to let your friend know why you have
come to see him, how you plan to get in touch with him later on, and how he might be
able to get in touch with you.

2. Pretend that you are on vacation in Hong Kong or that you are a visitor to the city or
town where you live. Write a postcard to a Chinese friend to tell him about the place,
what you have done and seen, what you plan to do next, what you have bought, and
the date and travelling arrangements of your return.

3. The following is an outline of your daily routine. Write a short letter to a Chinese
friend and give him a description of you typical day or typical week.

by 7:00 getup
7:30 breakfast (Describe what you eat.)
8:00 off to school (Describe how you get there: e. g., by bus)
8:30 Chinese class (Describe what you do in class.)
10:00 English literature class (Monday, Wednesday, Friday) or
American history class (Tuesday, Thursday)
12:00 lunch with friends
1:30 science class (Tuesday, Thursday)
part-time work at the library (Monday, Wednesday)
3:30 study in the library or sports team practice (tennis, football,
basket ball, etc.)

6:00 arrive at home, watch TV news and prepare supper (You
eat. with friends, sometimes.)
7:00 supper
8:00 study, visit with friends (Describe what you do in each
case.) :

11:30 bed-time
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4. Write a diary entry on what you did last Saturday.

SAMPLE WRITING: Postcard to a Chinese friend

IN=¥
XATER ERNERET

FE-FREEFTAFEL-
EEHRETR. TRASHRT -
FENFEXFEARGOR - R
FRIEXRA - TEHRE
Ex=- BL-

H#

Y=
AATERERRETAT
g HREREFTAFU-
FEESR. TRASRT -
FENEARTEARNAR- R
FREETHA - TEERA
kEx=E- BL-

H#

STAGE 3

1. Write a letter of two or more paragraphs to a Chinese friend and describe to him/her
your summer plans.
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2. A Chinese friend is coming to visit you in the United States. Write to him/her about
the climate of the region in which you live and the types of clothes and everyday
necessity items you think he/she should bring. Give him/her a description of your
family (who they are and what they do), of your house or apartment (include the
living arrangement for your friend), and of your hometown. Tell him/her the plans
(trips, activities, etc.) you have made for his/her visit.

3. You are planning to go to China to study or work. Write a letter of two or more
paragraphs to an academic advisor or potential employer to introduce yourself,
describe your training and experience, your plans, and explain why you want to go to
China. :

4. You have just seen a good movie or TV show. Write a summary of the movie or show
and explain why you think it is great.

6. You are visiting a city or country for the second time (or pretend that you are a visitor
to your hometown for the second time). Write to a Chinese friend about what you
remember of the place before, describe to him the changes you have noticed, and tell
him what you think about the changes.

SAMPLE WRITING: Summer plans

SEZW. ROKFPER®RT . SEEH. RONETEERT -
REEXEHS - ARBRFI+A REBEMAARS - KXREFE+A
TER - PERAAESESR, B THE - PEEHOESEER,. B
TR, FMBFRR - TE+ Frra TR. FTmHERR - TE+HE
RER. THEEF . RHER. WEEM.

REXEPEZENENERES K REXATREZNENRDES B
IART - RECEITER. REL AR - RETEHER. sme
KELE - ROFE LFAR—T5K% Kotk - RTKELISEHX—PB5K%
TRR. FERIEBAEAET. %K. SEBIREXEANS.
REEILILE - L. RAELHL RiBFIENE - EEL . RFEEIL
KHORESIIABTEAK - TEF FARESUEARTENL - TR
FEBIEIHE . IFREFT KT  RRESIENY . R ESET-T
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CULTURAL AWARENESS

Cultural concepts in language use include self-degradation/honoring the person(s) with
whom one is communicating, taboos, indirect declines, daily expressions, auspicious
expressions, and common literary and historical allusions. The following are some
examples of the cultural concepts.

STAGE 1

Able to use titles (xiansheng, Zhang laoshi) and avoid using titles for self-reference.
Able to distinguish between neutral and honorific forms (ni/nin, Ni xing shenme?/Nin
guixing?). Able to respond to compliments with polite declines (Nali, nali. Meiyou,
meiyou.)

STAGE 2

Able to decide under what circumstances to use just titles, titles with names, and names
alone. Able to use full names as the normal form of address and given names as intimate
forms of address. Emerging ability to avoid directness in situations in which politeness is
required (Qingwen nin shi ...? instead of Nin shi neiwei? or Ni shi shei?) Aware that,
as a measure of self-degradation, one does not dwell on one's personal achievements and
strong points or those of one's family. Aware that certain taboos in this country, such as
inquiries about age, income, how much people paid for their houses, and comments about
people getting fat, are not usually considered as such in China. On the contrary, Ni pang
le is often used as a compliment on someone's good health. v

Aware of the greeting function of certain expressions such as Shang nar qu? Chiguole
meiyou? Zuijin zenmeyang? which usually requires no factual answers. Aware that
telephone conversations require no smooth wind-down and may end abruptly with just
Jiu zheyang ba or less. Able to use shangge, zheige, xiage with days of the week to
refer to the proper days. Able to use Duibugqi correctly as an apology and not as an
expression of sympathy. Aware that the Chinese listener's frequent nod of the head and
repeated shi ... shi ... shi ... throughout what is said to him are usually signs of his
attention to what is said or eagerness for the conversation to continue rather than
agreement with the speaker. '

STAGE 3

Able to associate certain polite statements (Wo xiang wo bu tai xing ba. Mei shenme
cai. Bianfan.) with self-degradation rather than factual statements. Able to use special
vocabulary and expressions in compliments and responses (fafu le instead of pang le;
tuofu). Aware that certain indefinite answers (yanjiu yanjiu) are likely to be indirect
declines rather than promises of possibility. Able to use special terms in talking about
taboo subjects (bu zai le instead of si le). Increasing awareness of what the taboo
subjects are (for example, to ask if someone is married is common; to ask if someone is
divorced is not; one does not ask the listener if his parents are dead.) Emerging
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awareness of puns and extended meaning (yao fan, song zhong), and allusions (Ta shi
women banshang de Xi Shi. 'She is the most beautiful in our class,' use Caocao for a
villain). Increasing awareness of and ability to use the polite forms of salutation and
reference in formal correspondence.

88



89



Russian

Russian

Introduction

The Special Challenge of Russian

As compared with those of Japanese and Mandarin, the problems of acquiring Russian
may seem modest, but they are frightening enough to the average American student, who

“may have thought even of German as an “exotic” and difficult language.

As mentioned, the alphabet — as difficult as that of Greek, and certainly a larger
difficulty than the student of a Western European language ever encounters — is difficult
enough, boasting no fewer than five letters that look somehow like the Roman letter b,
and several similar letters for consonants whose only similarity for the American is their
pronunciation difficulty.

No less important, this alphabet is a complex representation for a complex
phonemic system, with certain vowels often including a representation for a modification
(“palatalization™) of the preceding consonant. The very phonemic contrast between plain
and palatalized consonants represents a contmual strain on the mouth and memory of the
American learner.

But the alphabet and phonemics of Russ1an are the merest hint of the difficulties
to follow over the coming years of study, especially in the inflectional system.

Students of Western European languages, for example, must often deal with two
past tenses, differing in a nuance that linguistic theory labels “aspectual”, e.g. the
preterite vs. imperfect of Spanish. Now what if this aspectual contrast pervaded the verb-
system, so that future tense and infinitive also made the distinction? What if, instead of
just a different set of endings (as in -aba vs. -€) the distinction was made by using a
different verb-stem, which unpredictably differed in suffix, or prefix, or whole stem?
With these additional complications, the Spanish verb has almost been turned into the
Russian verb, in which each verb comes in aspectual pairs, such as poluchat’/poluchit’,
davat’/dat’, delat’/sdelat’, chitat’/prochitat’, govorit’/skazat’, brat’/vz’at’. To this
must be added the special difficulty of verbs of motion, which distinguish not only
unidirectional vs. multidirectional motion, but also self-propelled motion as opposed to

- motion in a vehicle (for transitive verbs of motion like “bring” as well as intransitives like

“come”).

German is popularly regarded as a difficult language, and rightly so, since, instead
of the single form “the”, it boasts a variety of forms, distinguishing not only singular and
plural, but also three genders, and four sentence-functions, called “cases”. Thus, even
where one knows that “fish” is masculine, one must distinguish between der Fisch and
subject of the sentence, den Fisch as object, but in dem Fisch for “in the fish”.
Fortunately the contrasts are generally expressed in the article, with the noun generally
unchanged (except for singular vs. plural), and the adjective generally using a more
restricted set of endings. ‘

Although Russian has no articles, its case system is far more complex. It boasts
six cases, in conservative analyses. (Separate sub-cases, such as a partitive genitive or a
locational prepositional case, exist for some nouns.) The endings differ for the three
genders of Russian and for certain sub-genders, as well as for plural; they are full of

_irregularities in stress, and radically change the form of words (e.g. moy otéts “my

father” changing to moyemi ottsii “to my father”). Adjectives and pronouns exhibit
entirely separate inflectional systems for case, so that nouns and their modifiers have non-
rhyming, completely different endings (unlike Greek, for example).
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All of these inflectional complications represent a specially difficult, if not
continuing, torture for American learners, whose native language does not even prepare
them for the relatively mild complications of Western European languages.

As with other LCT languages, teaching tradition is an additional hindrance.
While the teaching of English and other foreign languages in Russia has managed to
absorb some modern innovations, Russian students (since their native language is already
inflectionally complex) do not face the sudden “inflation” in inflectional complexity that
American students of Russian face. Furthermore, teachers of Russian in America tend to
draw not on Russian methods for teaching English, but rather on their own experiences
with studying Russian as native speakers. Thus, they may tend to focus on details of
inflection while neglecting the full competency that such details ought to presuppose.

Many teachers who have experimented with more naturally-based, more purely
communicative methods, in which accuracy is supposedly acquired with little or no
grammar description and practice, have found that these methods seem to develop little
more than “pidgin Russian”. One goal of Russian teaching is to redefine the balance
between communication and accuracy, as well as to determine the most effective way to
inject grammar description and practice into communicative tasks. Inter alia, a more
specific definition of what errors can be regarded as more tolerable than others may need
to be faced more systematically.

Given the challenges, the teaching of Russian may lapse into the memorization of
fixed dialogues with little time to actually practice even small variations, not to mention
true creativity. Teachers who realize the limitations of memorization may not even force
development of the limited and artificial “fluency” that it does provide; in this case,
speaking competency may remain a theoretical possibility, that there is simply not
enough time to test, much less actually teach, in reality. The following effort to define
competency levels represents one step in resisting this tendency.

Russian Language Committee Statement

Assessing competency in a language is not the same as testing achievement. Achievement
tests are constructed to check mastery of some discrete body of material; for example, as
a quiz on a textbook lesson, or an exam on what has been covered by a course. They are
useful ways of providing students, teachers and parents with feedback at regular intervals,
but they typically test for specific, often unconnected elements of language. A
competency test, on the other hand, is a holistic assessment of what the student can
actually do with the language in unrehearsed situations. The student's response to a
testing prompt is not simply right or wrong; it is indicative of a stage of competency and
helps define the students performance level.

By way of illustration, imagine this test: "Demonstrate the ability to swim two
lengths of the pool." This is a competency test. It addresses what can be done now - not
whether swimming lessons were ever taken. It does not ask how the ability to
demonstrate was acquired, or how long it took to acquire this ability. In one version of
this test, it would not matter if the only demonstrated skill was the dog-paddle, provided
it got the candidate to the end of the pool and back. Another version, though, might
specify certain swim strokes to be employed, each of them accurately and consistently in
good form, while also keeping up speed. And the candidate might be required to show
ability to use swimming skills to carry out certain tasks - as a lifeguard, for example, or to
right a capsized canoe. In this latter version, the notion of stages of competency enters the
picture: rating will be based on how well the candidate swims or how effectively the tasks
assigned are performed. '
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~ Sample test items have been included in the descriptions of competencies in order
to illustrate a range of possible testing procedures. Currently there are two predominant
approaches to competency testing. On the one hand, a sample prompt is developed to
illustrate a given stage, such as "list the things you have in your room" (an appropriate
prompt for stage one). Within each stage there is a range of abilities, and the nature of the
student’s response established whether the student places with in the anticipated range.
On the other hand, it is possible to provide a more general prompt, such as "Would you
please describe this room?' In this case, the nature of the candidate's response places the
student at a specific stage of competency and also at a range therein.

The descriptions that follow are intended as guidelines. Each stage is described in
terms of communicative tasks with representative examples. Each section is preceded by
a summary that captures the essence of that stage within the five categories of
- competency: Comprehension, production Cultural Awareness Vocabulary Control and
Language Accuracy. The summaries include extracts from the Proficiency Guidelines
publishes in 1986 by the American Council on the Teaching of Foreign Languages
(ACTFL). .

Olga Kagan (UCLA) — Chair
Kathleen Dillon (Polytechnic H.S.)
Veronica Shapovalov (San Diego State University)

A knowledgemén.ts‘

We wish to thank the various specialists whom we consulted in the preparation of these
guidelines. We are especially indebted to Irene Thompson, George Washington
University, who gave generously of her time and expertise in reviewing and criticizing
the manuscript. Particular thanks is also due Alla Akishina of the Pushkin Institute for
her suggestions. Finally, we are grateful to Sandra Rosengrant, Portland State University,
and Frederick Johnson, Northfield-Mt. Hermon School, who also evaluated the work in
its earliest stages. .
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LISTENING

STAGE 1

ACTEFL: The Novice level is characterized by the ability to understand high-frequency,
learned material

Stage 1.1

Generic. Understanding is limited to occasional isolated words, such as cognates,
borrowed words, and high-frequency social conventions. essentially no ability to
comprehend even short utterances.

Examples. Borrowed words (Amepuka, merpo, Aspoduiot); high frequency social
conventions (a, Her, cnacubo, XopoIuo ). s

Stage 1.2

Generic. Able to understand some short learned utterances, particularly where context
strongly supports understanding and speech is clearly audible, Comprehends some words
and phrases from simple questions, statements, high-frequency commands and courtesy
formulas about topics that refer to basic personal information or the immediate physical
setting, The listener requires long pauses for assimilation and periodically requests
repetition and/or slower rate of speech.

Examples. Very simple memorized material relating to everyday courtesy formulae
(3apascrsymre, lo cousanms. [loxanyricra .); simple questions (Kak sac sosy1? Kak aesa? Yro
aro? Kro sw?); high-frequency commands (Mawre ciosa, Bosumure knury, Orkporire aseps );
short statements (Jro cryaeirr, Bor yumsepcurer).

Stage 1.3

Generic. Able to understand short, learned utterances and some sentence - length
utterances, particularly where context strongly supports understanding and speech is
clearly audible, Comprehends some words and phrases from simple questions,
statements, high - frequency commands and courtesy formulae. May require repetition,
rephrasing and/or a slowed rate of speech for comprehension.

Examples. Understand short, learned questions and statements mostly about self and
family. (Kro sbi? I'ze Boi xkupére? Cxoivko pam ner? ); Learned material relating to topics
such as the weather, days of the week (Kako#n ceroans aens? Ceroaun xopomas noroga?), as
well as some utterances in situations where context strongly aids understanding, such as
at the table (Ilepesaire, noxanyncra com), in a restaurant (4ro set 6ysere nuty), on the
subway (Cnenyiomas cranums ), and in stores (Iliature B xaccy).

Sample Test
1. Play simple board games such as Bingo or Lotto.

2. Play "Simon says" and respond to the teacher's commands.
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For example, Orkpoitre knury! Caavre! Beranbre!

3. You found a message for your Russian house guest on your answering machine.
Who called? Where did that person come from?

Mamwa, 3apascrsyin. Mens sosyr Bopa. £l Tomko wro npuexai u3 Jlenmirpaza. Tsos mama
Hnolpocusia mens nossonnrs rede. Mon resieon 201-4356.

STAGE 2

ACTFL: The Intermediate level is characterized by the ability to:
*understand high frequency situations in face-to-face conversations:
sunderstand routine speech such as telephone conversations, simple
announcements, and reports over media; and:

sunderstand some connected discourse on a number of topics.

Stage 2.1.

Generic. Able to understand sentence length utterances which consist of recombinations
of learned elements in a limited number of content areas, particularly if strongly
supported by the situational context. Content refers to the personal background and
needs, social conventions and routine tasks, such as getting meals; and receiving simple
instructions and directions. Listening tasks pertain primarily to spontaneous face-to-face
conversations. Understanding is often uneven; repetition and rewording may be
necessary. Misunderstandings in both main ideas and details arise frequently. Examples.
Simple questions and statements referring to personal background. (Orkyaa su? Kto paim
poauresm? I'ze o yunrecu?); social conventions, such as apologizing(M3ssuure 3a
becnokoricrso); lodging (Howmep na nsrom oraxe. Mokasxure Opom ); transportation (Crauuua
iomaa Mapkca uepes Tpu ocranopku ); schedules (1a4ajlo cnexTakifA B AEBATIALATD YACOB);
simple directions (Ilepefaure momaa, nosepuure nanpaso); routine commands from
officials (Ilpeavasure nponyck, orkpoitre uemoan, nokaxure AeKkaapaumio ); questions and
statements about time and weather (Koropuiit yac? Mockosckoe BpEMA AEBATHAALATDL YACOB
rpuauath maiyT, Ceftvac B Mockse aecarts rpaycos reiia).

Stage 2.2. »

Generic. Able to understand sentence-length utterances which consist of recombinations
of learned utterances on a variety of topics. Content continues to refer primarily to basic
personal background and needs, social conventions and somewhat more complex tasks,
such as lodging, transportation and shopping. Additional content areas include some
personal interests and activities, and a greater diversity of instructions and directions .
Listening tasks not only pertain to spontaneous face-to-face conversations, but also to
short routine telephone conversations and some deliberate speech, such as simple
announcements and reports over the media. Understanding continues to be uneven.
Examples. Simple questions and statements about personal history, daily life, studies,
leisure time activities and interests (I'ae pbi Boipocu? Kakue npeaverst ool u3yuaere? Yem sl
yBjiekaerecs! ); simple telephone routines (ITososure k Tesiedpony ... But e tyza nonasm);
short public announcements (OGbasisercs nocaska na peic..). Can distinguish different
parts of radio broadcasts, e.g., nociemme uspecrus — from csoaxa noroan and pick out
information about a program from TV and radio listings (B wectuauars vacos nsria s
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MUIIYT —CHOPTHBIbIE M3BECTHA). can get main idea and a few details from simple TV
broadcasts, when the verbal message is strongly supported by visual context.

Stage 2.3.

Generic. Able to sustain understanding over longer stretches of connected discourse on a
number of topics pertaining to different times and places; however, understanding is
inconsistent due to failure to grasp main ideas and/or details. Thus, while topics do not -
differ significantly from an Advanced level listener, comprehension is less in quantity
and poorer in quality. .

Examples. Short conversations, narratives and descriptions about personal life, school,
work, interests and activities, but not in any detail; main points of some simple radio
broadcasts on some uncomplicated news items (Priezd delegacii, Peredaet
gidrometcentr); TV broadcasts where the verbal message is strongly supported by visual
information; simple messages (Ilepeaarire, uro sounit... [Tycrs nepessonur nocne 10 vacos);
oral instructions (Bbi A0J0K1bE 3an05MIMTD atikeTy, BUaeTh MAHO noNyuwTL 32 NoMMAca 40 Havana
CneKTakJif ). :

Sample Test

1. Watch a video-taped interview. (This sample text is reprinted from Contact— Russian
Language Video Magazine — with permission of Gosteleradio, USSR)
The interviewer is asking questions about:

A. work B. leisure C. studies

Kypuaaucr. A kakon Bat cambiin OOUMBIA A€tib 1ieaen?
Jesymika.  Boixoanoit !

Auapen. Kax bt canraere, wro rakoe A0Cyr, c8oG0mI0e Bpems?
xKkennpma. O, 910 KOrAa BCE OTALIXAIOT, HABEPHOE.
Kypuasmcr. A pw Kak cuuraere?

Masibumk. IO KOTAQ XOAAT B TEATP... TAM... 1y, i€ YYaTCA.

2. Copy down in English the instructions given over the telephone to get to your friend's
apartment.

[lepenan yimuy u noian nanpaso. Ha yray caaw na socsmon tposentyc. Coran na ocranoske
Yimua Kocvonasros nanporus kuvxuoro Marasuia.  Tlosepuv nasieso. Mo aom Bropoi or
yria.

3. Listen to a television program announcement and write down what time the indicated
shows will be broadcast.

L. Purmuueckas rumiacruka —

2. BB mupe xuporibix  —

3. Qurypuoe karaume —
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BOCKPECEHBE, 27 supapa

[To nepsoi nporpamve: 8: 00 —Purmuueckan rummacruka 845 — Tupa  «Cnopraoro»
900 — C yrpa nopamviwe  1:30 — B mupe xupsotusix 1300 — Cenmckuii vac 1515 —
«Mapagoi-15> 1900 — Yemnmonar no ¢urypuomy katanmio 2100 — Bpema 2145 —
Xya0KecTBenbii GuibM «3UMIAA BULLIIA, '

STAGE 3

ACTFL: The Advanced Ievel is characterized by the ability to
eunderstand main ideas and details on a variety of topics beyond the -
immediate situation; and
eunderstand description and narration, including interviews, short lectures

on familiar topics and news items and reports dealing with factual
information

Sample Test

1. Watch a clip from the Contact Video Magazine and answer the questions below.
1. In what respect was Simonova a typical young girl?
2. How did she decide to become an actress?
3. What kind of roles does she play?

Beaymas: Ckaxure, 2Kens, a Byl B 1€TCTBE MEMTANM CTaTD aKTPUCON

Axrpuca E. Cumonosa: I mewrasia. Ho o1o 6huio, HaBepHo, coscem, coscem B paiem Aercrse. U

210 Gh1I0 Kak MewTaioT abcomoTio see aesouku sospacta 11,12, 13 jer.

Beaynas: A nouemy, nirrepeciio, sam xoresocs Gith akTprcon

E. Cuvonosa: A B oror moment s ne nonmmana nouemy. Hy y mena Gwuio kakoe-ro
NIPEACTABJICHHE, MiIE XOTEJIOCh CHATCH B KAKOA-TO KapTUNe, rae Gbl Gbil TAKOM 3eNENbiit JIYT, 1 -
Obl B AIINIOM MU TLE GE2Ka1a 110 ATOMY JIYTY, BOT...

Beaymas: Mui s rocrax y nonyaspiion coserckoin aktpucht Esrenn Cumonooi. Haaeiocn, ota

BCTPEYa NOMOXKET BaM NOJyunTh COBCTBENIOE NPEACTABIENNE O KU3NA LAILIUX aKTépos.

Cumonosoi — 33 rosa, oia paGoraer b apamaTiieckom teatpe uven Maskockoro. Bo Miuorux

CIIEKTaKJIAX urpaer riasusie poam. Yacro cuuvaerca  kuio.

2. Listen to a classroom lecture and answer the questions.
1. What group of artists is the lecture about?
2. Where did they show their works?
3. Who was Tretyakov and how did he support the artists?

BB 1870 roay 8 Mockse sosumukiio «Tosapuinectso HEPEABUKIBIX XYAOKECTBEINIBIX BHICTABOK>,
opranusopanuoe xya0xunkom Macoesosbiv. «Tosapuinecrso exeroano ycrpausasio shcraskm
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Kapruii XyA02KIMKOB U 1IEPEBO3HJI0 UX U3 ropoa B ropos. [lepeasuxiviku nuca:m kaprunsl Ha
TEMbl PYCCKOM UCTOPHUM, IIPUPOABI, COBPEMENHOA 1M kst boraTuiit Mockonekuit kyneu Mase
Muxaitiosuy Tperpakos cUCTEMaTHIECKH HOKYHAL JIy UG POU3BEACINA JTHX XYA0KIMKOB 1
CO3aJ1 KaPTUHILYIO Tajiepelo PYCCKON KUBONKCH, Kotopyio B 1892 roay npunéc s sap Mockse.

3. Listen to the weather forecast and indicate which of the conditions listed below are
expected in Moscow today.

A. rain

B. snow storms

C. southerly winds

D. daytime temperature -10 degrees C

B Bhixoaubie Ay ¥ B HavaJe NPEACTOAIEN HEACIM LMKJIOHH C CEBEPO-3aNaja €BpONeNcKon
reppuropun crpaubt npuiiecyt B Mocksy u [loavockosue cier, Meresns, 1HOpHBMCTHI Betep,
COXpaliENe PE3KUX KOoJeDalni TEMIIEPATYPHL.

B Mockse 26 supaps aiém munyc 3-6, k seuepy 40 vunyc 10 rpaycos, 0kusaercs cier, merein,
BeTep CEBEPUBIA-C NOPHBAMU.

97



Russian

READING

STAGE 1

ACTFL : The Novice level is characterized by the ability to:

- erecognize the symbols of an alphabetic and /or syllabic writing system
and/or a limited number of characters is a system uses characters
eunderstand learned material such as standardized messages, phrases or
expressions; and
ederive meaning from high frequency material supported by the situational

context

Stage 1.1.

Generic. Able to occasionally identify isolated words and.or major phrases when
strongly supported by context.

Examples. No functional ability in reading Russian. Can recognize somé letters of the
Cyrillic alphabet in printed form and a few international words and names, such as Takcu,
MeTPOo, Haciopt, Aopodiior Avepuka.

Stage 1.2.

Generic. Able to recognize the symbols of an alphabetic and/or syllabic writing system
and/or a limited number of characters in a system that uses characters. The reader can
identify an increasing number of highly contextualized words and phrases including
cognates and borrowed words, where appropriate. material understood rarely exceeds a
single phrase at a time, and rereading may be required.

Examples. No functional ability in reading Russian. Can identify all letters of the Cyrillic
alphabet in printed form and some isolated words, such as personal names (Msaiios,
Jlennu);, street signs (yamua [opbkoro, npocnext Mapkca), simple designations (pecropai,
kKage), institut, signs (Bxoa, BhX04, aBTOMAT, TYaJIEeT), some newspaper mast heads (pasaa,
Wssecrus), prices (py6., kon. ), and some familiar names on maps (Mockga, [TerepGypr,
Baumrron).

Stage 1.3.

Generic. has sufficient control of the writing system to interpret written language in areas
of practical need. Where vocabulary has been learned, can read for instructional and
directional purposes standardized messages, phrases or expressions, such as some items
on menus, schedules, timetables, maps, and signs. At times, but not on a consistent basis,
the Novice -high reader may be able to derive meaning from material at a slightly higher
level where context and/or extralinguistic background knowledge are supportive.
Examples. Can identify various typefaces in printed form or in longhand (cursive). Can
recognize names on maps (Buaamsocrok, Hobocubupex), signs (Marasuu orkpuisaerca s 10
“acos, 3akphir ta pevour, ¥ uac ue kypar, Croire), some words on tickets (naprep, pa,
o cnekrakiut b 18:00 wacos ), names on metro stations (bro-3ananan bappukaanan),
items on menus (cyn, Goput, koriern, suio), class schedules (npakrhueckue sansrus,
donerura, Juuradpombi kabuner), movie and television guides, documents and forms
(passports, receipts, bills), advertisements (cultural events, sports, sales), parts of very
simple personal notes, messages and invitations (not exceeding a sentence)
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Sample Test
1. Look through the TV program for Tuesday. When can you watch sports?
A. 8:00 C. 9:00
B. 8:45 D. 9:25

Jlemmnrpasckas nporpamva. 1810 — «bes sy sunosariie» Xy aoxecrsemmiin gpuiwm. 20.00
— Pexnama. 2010 — Teuecranumsa «Qakr». 20.30 — «boswwon ¢pecrusann». 2045 —
«Cnopr, ciiopr, ciopr». 2100 — Bpems 2145 — «600 cexyia».

2. Here is an ad for a job in the Soviet Union. They are looking for a person who knows

A.English  C. Italian
B. French D. Spanish

ECJIU Bbl TOBOPUTE [O-HEMELIKH,
HO-QPaULLY3CKH .

U, BO3MOXKIIO €llIe 1A APYTUX A3bIKAX,
€CJIM Bbl Iearor,

TO 0OPATUTECD, I02KAJIYACTA K HaM:

Toepckas yo., i 20, nepsbin orax

3. A Russian roommate has left you a note saying that she is going out.
A. Where did she go?

A. toclass

B. to a concert

C. to a movie
B. When will she be home?

A.7:00

B. 8:00

C.10:00

Tpedicy, 1 yua 8 kmio. byay aova B aecsity vacos. Ans (in cursive)
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STAGE 2

ACTFL: The Intermediate level is characterized by the ability to :

eunderstand main ideas and/or some facts in connected texts dealing with
immediate needs

eunderstand basic information in material intended for a wide audience; and
eunderstand main ideas in description and narration in texts dealing with
personal interest and/or knowledge. .

Stage 2.1.

Generic. Able to understand main ideas and/or some facts from the simplest connected
texts dealing with basic personal and social needs. Such texts are linguistically
noncomplex and have a clear underlying internal structure, for example chronological
sequencing. They impart basic information about which the reader has to make only
minimal suppositions or to which the reader brings personal interest and knowledge.
Examples include messages with social purposes or information for the widest possible
audience, such as public announcements and short. straightforward introductions dealing
with public life. Some misunderstandings will occur.

Examples: Can get main facts from simple personal correspondence (such as personal
notes, messages and reminders), simple written directions (hoe to get from one place to
another) and uncomplicated items in newspapers (weather forecasts, simple sports
reports, announcement of community and cultural events, advertisements about job
vacancies, educational opportunities, etc.).

Stage 2.2.

Generic. Able to read consistently with increased understanding simple connected texts
dealing with a variety of basic and social needs. Such texts are still linguistically
noncomplex and have a clear underlying internal structure. They impart basic information
about which the reader has to make only minimal suppositions or to which the reader
brings personal interest and knowledge. Examples may include short, straightforward
descriptions of persons, places and things written for a wide audience.

Examples: Can get main facts and some details from simple political announcements
(e.g., those dealing with arrival / departure of foreign delegations, exchange of telegrams
between heads of state), simple descriptions of services and places (such as travel
brochures), slightly more detailed announcements of public events, weather and sports
reports.

Stage 2.3. |

Generic. Able to read consistently with full understanding simple connected texts dealing
with basic and social needs about which the reader has to make only minimal
suppositions or to which the reader brings personal interest and knowledge. Can get some
information and main ideas from texts at the next higher level featuring descriptions and
narration. Structural complexity may interfere with comprehension; for example, basic
grammatical relations may be misinterpreted and temporal references may rely primarily
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on lexical items. Has some difficulty with the cohesive factors in discourse, such as
matching pronouns with referents, While texts do not differ significantly from those at
the advanced level, comprehension is less consistent. May have to read material several
times for understanding.

Examples: Can consistently interpret simple connected texts to determine who, what,
where, when, why, and how regarding such subjects as sports events, concerts, theater,
radio, TV, simple political announcements (e.g., reports on talks, negotiations, results of
elections, reports on space missions, short encyclopedia entries, simple biographies). In
addition, dependent upon reader’s background knowledge of areas covered, can get main
facts from short descriptive passages, such as frequently appear in the «3apyGexuii
Kasienaockon» section of «Mspecrun» and the «Murepkyprep» section of «Coserckas
Poccus».

Sample Test

1. Read the following excerpt from a Soviet newspaper and check the correct answer.
A. Where were the school children from?

A. USSR
B. England
C. USA

B. Where did they stay?

A. at a hotel
B. in a dorm
C. with Russian families

JsaauaTs aUrIMACKMX MAJILYUKOB M AEBOYEK M3 ABYX WKOJI TPAQCTBA  BEPHYJIMCH U3 HOBIAKH B
Coserckuit Cotos, rae onn nposenm aecars auer. Bes rpymia xuia b ceMbax cCBOMX CBEPCTIIMKOB,
yuanmxcs wkodn 23 8o Biaamvupe. Jro aurnmickasn cielnkosia.

2. You are a 20-year old computer buff. Look through this ad and find out
A. Who is sponsoring the contest?
B. What do you need to do to apply?
C. What are the prizes?

Bcecotosumiin coper
MOJIOABIX YUEHBIX W CIELMAIMCTOB
ObbABJIAT KOHKYPC
«KOMIBIOTEP +  WI'PA + YY10»
11a JyuLUMK CLEHapuid KOMILIOTEPLION Urphl
, Bospacr yyacruvkos — 10 25 sier.
Tpoe noGeaurenen narpaxa0Tcs TYPUCTMIECKUMU
nyréskamin B OP", Qpaunmio, Anrwmo.
O cebe neobxoammo cooBIMTL: aApec, Mecto Yuehn uiu patoTh,
BO3PACT.
Marepuant 20 10 anpesit 1991 roga nanpasass no
aupecy: Mocksa, yui. b. Xveawimukoro, 3 /13
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3. According to this report from the newspaper "Novoe russkoe slovo", what are the
standings for these two teams:

NYU Nevada
Total games

Wins
Losses

bACKETBOJE
KTO JMAWPYET Y CTYEHTOB

Komansa nwio-nopkckoro yuusepcurera nposeia scero 19
marien, u3 nux 16 sewrpasa u 3 upourpasa. Komanza Hepaapt
npopea 15 maryenn u sce ux swurpana, no 10 martuen ona
BLIMIPAJIa Y CONEPHUKOB 13 Tpyiinkl «bur Yoctrs.

STAGE 3

ACTFL: The Advanced level is characterized by the ability to:
eunderstand main ideas and facts of longer texts, including simple short
stories, news items, personal correspondence and simple technical
material written fr general readers; and
+follow essential points in ideas of special interest or knowledge

Sample Test

1. Which problems of today's world are NOT mentioned in the article from the
newspaper «Aprymeiirsi U GakTei» ?

A. AIDS

B. ecology

C. poverty

D. unemployment

- o muenmio amepukanckux yuibix, 3a1MMaIONMXCA IPOTHOMPOBAIIMEM Gy AYNIEr0, TiaBloN
NPODJIEMOR HEJIOBEUCCTBA CEAMAC ABIIAETCH YXYAIENME COCTOANMA OKPYKatonien cpeabl. Beiea
31 OTHM B CIIMCKE CJIEAYIOT JKOHOMMUECKHe NpolJiembl, napKoManus, GeAlocTs U HdiieTa,
omdaemun CITMA,  pocr crommocrn meanumiickoro ofcityxusanms, roiuka BOOPY XKelnf,
HEAOCTATKM CHCTEMb 00PA30BAIIMA, IIEPreTUMECKUIA KPUBHC, IPOBJIEMbI TPAIICIOpPTA.

2. In this article from the newspaper «Mssecrus» the Swiss students were pleased with

and were surprised at L, et
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loGusasme B Mockse iuBenuapekne WKQILIMKM ¢ BOCTOPIOM ONHCHBAIOT
TEIIOTY, CEPAEUHOCTL M MCKPENHOCTL UENOBEYECKHX OTHOLLENHIT, KOTOpHE OlK
OLYTHM Ha ce0e, OKA3aBILMCh BCETO Ha HECKOJILKO AEA FOCTAMM MOCKOBCKMX
cemen. UYro kacaerca BOCHPMATHUA WIKOJILHOM 2KM3HM, TO 31€Ch MiEHHE
IIBEALAPCKUX [KO/ILIMKOB 3aMeTHo pasaennnoch. Oaum cudraior, uro
TpeGopanma v npasusia B CoBetckon 1kosie Goee Crporue, Yem B LIBEHLAPCKON.
Y uux, B YACTIOCTH, BbI3BIBAET YAMBJIEHME LHOLIEHME eAMIIOO0PA3LON WKOILIOM
dopmbl, TpeOOBaNME NOMIMMATLCH C MECTa Hpu otsetax yuurenmo. /Jpyrue xe,
112000POT, N0PAKENb TOA JIETKOCTBIO ¢ KOTOPOI HAIMM YYaLUMMCA CXOLAT C PYK
YACTHIE NPOTYJIH WIKOMLILIX YPOKOB, YAMBJIIET PacHpOCTPanéniocts )Toro
HADYILEHMA, & TAK2KE OTCYTCTBUAE HYBCTBA BUILE 32 HPOTYJIbL. '

3. You've found this ad in the newspaper «Beuepuss Mockpa» .

A. What kind of a competition is announced?
B. Who is eligible?

BHUMAHHWE: KOHKYPC!

Tsopueckuit KOLKYPC cpeau XKeJalonmx CraTh xKyphaiucramu
BOCHUTAHIMKOB ACTCKMX AOMOB NPOBOAAT Hpecc-kiyO
«lHkoswnmk>» 1 xkypuan Coserckoro aerckoro ¢ousa «Mbi».,

Le:w kouxkypca: v3 unciia 10101EA ¥ AEBYILEK, 116 UMCIONIMX
fMarTepuasILIion HOMAEPAKKH CO CTOPOIIbl CEMBH, HHO MEVTAIONIMX
ROJLYUMTD NPOPECCHIo KYpuaancra, orobparTh nauboliee
oAapéunpix At Y40 Ha METHIPEXTOAMUIOM OTACIEHNU
KYPHAIMCTUKH,
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SPEAKING

STAGE 1

ACTFL: The Novice level is characterized by the ability to communicate minimally with
learned material

Stage 1.1.

Generic. Oral production consists of isolated words and perhaps a few high-frequency
phrases. Essentially no functional communicative ability.
Examples: Isolated words, such as za, ner, cnacuo -

Stage 1.2.

Generic. Oral production continues to consist of isolated words and perhaps a few high-
frequency phrases with very predictable areas of need, although quantity is increased.
Vocabulary is sufficient for handling only simple elementary needs and expressing basic
courtesies. Utterances rarely consist of more that two or three words and show frequent
long pauses and repetition of interlocutors words. Speaker may have some difficulty
producing even the simplest utterances. Some novice -mid speakers will be understood
only with great difficulty.

Examples:Speakers can produce basic courtesy formulae (3apascrByitre, 40 couaanmus,
ussiiure) and respond to simple questions with a vocabulary which is severely limited
and can include some common nouns (oM, 6paT MawmiLa), pronouns (s Tbl, Bbl Ol1, OHa ),
adjectives, (xopoLumn, Kpacusbii, Hossii ), adverbs (Xopotto, i0xo), and some simple verb
forms (# 311at0, A NOUKMMAIO, i YMTAIO).

Stage 13 3'

Generic. Able to satisfy partially the requirements of basic communicative exchanges by
relying heavily on learned utterances but occasionally expanding these through simple
recombinations of their elements. Can ask questions or make statements involving
learned material, Shows signs of spontaneity although this falls short of real autonomy of
expression. Speech continues to consist of learned utterances rather than of personalized,
situationally adapted ones. Vocabulary centers on areas such as basic objects, places, and
most common kinship terms. Pronunciation may still be strongly influenced by first
language. Errors are frequent and, in spite of repetition, some Novice-High speaker will
have difficulty being understood even by sympathetic listeners.

Examples: Short statements involving simple formulaic utterances. (Mens 3oy ... fl

cryacnrka Hasmrre noxanyicra — f ne nonumaio) and ask simple questions (Uro yro?
Kro u10?). Vocabulary is largely limited to basic objects (ropoa, rasera, kuura), names of
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members of immediate-family (oreu, mars, Gpar, cecrpa), days of the week (ouesesnuk,
sropumk), colors (Oeumit, kpacuni). There is increasing ability to qualify nouns using a few
adjectives (00.1bILOM, KpacyBLIA, HOBIA, aMepukatickui ) and possessive adjectives (Mo, ero
ee, sait). Shows a limited control of a few common verbs (louumats, yuratn, paborarts,
rosoputs), mostly in the present tense. Can occasionally use a few simple spatial adverbs
(tam, 3xecn, nasieko) and a few temporal adverbs (yrpom, ceftac, ceroans). Shows partial
control of personal pronouns T and Br. Word endings are often omitted, confused or
distorted. There is little development of stress and intonation.

Sample Test
1. You have met a Russian student at a party. Introduce yourself.

2. Ask your Russian roommate who is going to the market to get you a few items.

Example:
I.—interviewer; R.-— respondent

L— ¥ pac ecrn Gpar nam cecrpa?

R— Oumu Gpar.
I.— Kak ero 3oyt
R— Kuapernc.

L— I"2e on xupér?

R.— On xkusér B Airraamna.

I—Ou cry sent?

R— Jla, o cryaenr.

L— Ou xusér qoma?

R— [la, on 2kusér s0Ma, on yxKe e paboraer.
I.— Bawa mary xkusér B Asrrasene?

R.— He nouummaio.

STAGE 2

ACTEFL: The Intermediate level is characterized by the ability to:
screate with language by combining and recombining learned elements,
though primaryly in a reactive mode.
*imitate, minimally, ustain, and lose in a simple way basic communicative
tasks; and
*ask and answer questions

Stage 2.1.

Generic. Able to handle successfully a limited number of interactive, task oriented and
social situations. Can ask and answer questions, initiate and respond to simple statements
and maintain face-to-face conversation, although in a highly restricted manner and with

105



- Russian

much linguistic inaccuracy. Within these limitations, can perform such tasks as
introducing self, ordering a meal, asking directions, and making purchases. Vocabulary is
adequate to express only the most elementary needs. Strong interference from native
language may occur. Misunderstandings frequently arise, but with repetition, the
Intermediate-Low speaker can generally be understood by sympathetic interlocutors.

Examples: Speaker can handle greetings (3apascrsyiire  kak aexa?), introductions (Kak
pac 308y1? Oueitb npuATHO no3uakomuruei ), leave taking (Mo comsanmn — Youaumcs) ; provide
simple autobiographical information (I avepuxanckuin/as craem/ka  fl yuy pycckun sisbix
B ynusecurere I nemuoro rosopio no-pycckn  Moit oreu—aasokar ), attract attention
(Moo Bac cnpocurs/nonpocuts?); exchange social amenities (Uro nosoro? Paa/a sac
suier;); make invitations and accept/turn them down ([puxoanre sasrpa  [oizem kuno

C yaosomcrsmen K coxasnenmio e mory ). Can handle simple situations such as ordering
a meal (Ipumecure mue ... Mairre, noxasyicra, koriers no-kuesckn. Ckosibko ¢ mens? ); ask
for directions (Ckaxwure, noxaiyicra, rae crauuma merpo? ['ae Tyt ocranoska asrofyca?
Kakan cneayiomas ocranoska? ); make simple purchases (Iloxaxwure, noxasyncra
Cxoswko crour Y pac ecrv?); handle routine exchanges with authorities such as hotel
clerk (Bor mon nponyck  Jaitre, noxa:yicra, kiiou ot novepa). Speaker demonstrates
some awareness of the case system and subject-verb agreement, but there are frequent
errors in cases, in choice of prepositions, and in verb forms even in familiar contexts.

Stage 2.2.

Generic. Able to handle successfully a variety of uncomplicated, basic and
communicative tasks and social situations. Can talk simply about self and family
members. Can ask and answer questions, and participate in simple conversations on
topics beyond the most immediate needs, e.g., personal history and leisure time activities.
Utterance length increases slightly, but speech may continue to be characterized by
frequent long pauses, since the smooth incorporation of even basic conversational
strategies is often hindered as the speaker struggles to create appropriate language forms.
Pronunciation may continue to be strongly influenced by first language and fluency may
still be strained. Although misunderstandings still arise, the Intermediate-Mid speaker can
generally be understood by sympathetic interlocutors.

Examples: Speaker can sustain very short conversations by giving information about self
(A poamnca/poaunace B..  Mue... sier); asking simple questions (Orkyaa pw? e b cefvac
xupere? e bt yunrecs? ). Can talk simply about leisure time activities (f1 juoGmo urparn,
f1 cobupatocs ... fl ysnekatocy) ). Speaker can handle an increasing number of simple
situations, such as grocery shopping (/arre, noxanyficra, asecru rpamu ...) getting a hotel
room (Y Bac ecrs novep na Asoux? B novepe ecrs samian? ), ask for and give directions (Bu ue
CKQXKeTe Kak Jiyuiue Aoity 40 crauumu merpo? Bam nyuise exars na merpo); make simple
arrangements - (IIpuxoanre B wecry vacos; fl vepuycy uepes nosmaca); ask for simple
information about events (Koraa nauiniaerca sesepumin ceauc? Y sac ecrv Guiers ua
«Jlebeaunoe osepo»? lafire, noxaiyncra asa Guiiera na BoceMuauats uacos) make simple
travel arrangements (Y Bac ecrs Ouserst ua yrpermmin peic 40 Knesa? Jaire asa 6uiera a
Asauaroe aekabpn). Speaker can express some feelings and states (Mue xosomo; f w060
rewtyio noroay 1 ouens suo0ito cospemennyio mysuiky ). There is improving accuracy in
adjective-noun and subject predicate agreement, and in control of some cases, e.g.
nominative, genitive accusative and prepositional. There is partial control of some
common imperatives (Ckaxure, aaire, uanre, npunecure, nokaxure). Able to use such
verbs as xorers, Mou, Juoburn, though without complete control of conjugated forms.
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Stage 2.3.

‘Generic. Able to handle successfully most uncomplicated communicative tasks and
social situations. Can initiate, sustain and close a general conversation with a number of
strategies, appropriate to a range of circumstances and topics., but errors are evident.
Limited vocabulary still necessitates hesitation and may bring about slightly unexpected
circumlocution. There is emerging evidence of connected discourse, particularly for
simple narration and/or description. The intermediate-high speaker can generally be
understood even by interlocutors not accustomed to dealing with speakers at this level,
but repetition may still be required.

Examples, Speaker can sustain a general conversation on factual topics by giving more
detailed autobiographical information (fl konuns/a wkony B ... roay; fl nocrymi/a n
ymusepcurer B..rony  flesamn/a s Coserckuit Coos B ... roay). Speaker can describe daily
activities (fl oObuo BCTalo B cemb wacos, npuumumalo Ayw, sasrpaka; Mocie nekumin n
sannmalock y cebn B komuae ); describe leisure activities and likes/dislikes in greater detail
(f wacro xoxy B reatp; fl oueun mirrepecyiocs uckyccrsom). The speaker is a more active
participant in conversations being able to express agreement/disagreement (fI ¢ sam (i)
corsiacen/ua ..), show interest in what the interlocutors has to say (Kak mirepecrno
Heyxemm ) and state and ask for opinions (fl cunraw; Kak no-samemy?).Speaker is
increasingly able to describe objects/places/people (fl xkuBy B Tpexsaxuom aome: Moi
POALOM TFOPO HAXOAMTCA B CEBEPIOH YaCTH WTaTa .. Mo Gpar GJo1aui, o1 BHICOKOTO pocTa,
u nero roatyObie ruiasa). there is occasional evidence of simple narration (Koraa s konuni/a
CPEANIOIO LIKOJIY st HOCTYIHI/a B YUHBEPCHTET, fi 3AUITEPECOBaICA/Iach PYCCKUM A3BIKOM ).
Speaker displays increased control of cases, as well as some familiar verbs in limited
situations. begins to use time expressions and dates, but errors are common, Can use
common predicate adjectives (paa, a0.ukel, roros). Occasionally uses subordinate clauses,
particularly with conjunctions (uro, koraa, rie, noromy 4ro, nosromy 4rotn ). Occasional use
of relative clauses with koropuit (Moit apyr, koropmi xuser B Bammurrone, paboraer b
yHUBEPCUTETE).

Sample Test

" 1. Describe your apartment to a prospective roommate.
2. You are in Moscow. Ask a passer-by how to get to a place of your choice.

Example:
I.— Interviewer R. — respondent

L— Y Bacecrv emé Opatus u cécrpu?

R— Jla, y menn apa 6par. Oauu, evy 235 ner v oama cecipa .. ona .. et 24 nier, u apyroit Gpat
emy 20 sier. Mue 21

L— C kem u3 Batumx GPaTLeB, WK C CECTPOR, C KeM Bhl GOJILLLE BCEro ApyKute?

R.— C.. # ue 31210, N10TOMY 4TO MIOrAQ C CECTPOM, 1O OOLYIO C BPATOM... MEHLLIE YeM .
Menwine... Ou ouens Bbicokoro pocra. fl BHCOKOro pocra..Toxe, 1o ol ouenb BHCOKOro pocra. On
wecrs pyros wectw uuc. Ho noromy yro mut tak G:mse, noromy uro oi.. emy 20, a mue 21, sto
Jierde wroOm apysu. M koraa s xkusy ¢ poanrennvu, Mbl ¢ GpaToM A€ATh... A1 BCE BMECTE.
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L — Dot nomumre kakoa-nuly Ab On1soA U3 AETCTBa, KOrAa Bbi C OpaTom 4TO-T0 BMECTE Aealiu?
R.—f1 1ie scnomio miloro o aercroe, ue suaio nowemy. Omuaxapl vl ¢ OpaToM npunuvam Ay
BMECTE, KOrAa Miie Ghuio OKOsIO i Jiet, a emy uersipe. Ol .. 3akpeiit ropauyio soay. Her, ner.
X0J1011y10 BOLY. W TOJILKO Topsuan posa Gt 11a Mens. M norom a1 neniasuaena €ro, MOXer ObITh
Ha HEAEO:

- STAGE 3

ACTFL: The Advanced levelis characterized by the ability to:
econverse ina clearly participatory fashion;
*initiate, sustain, and bring to closure a ide variety of communicative tasks,
' including those that require an increased ability to convey meaning
with diverse language strategies due to a complication or an
unforseen turn of events; ij
ssatisfy the requirements of school and work situations: and
*narrate and describe with paragraph-length connected discourse.

Examples. Can handle arrangements with local Russian administrators regarding study
and travel in Russia. Can communicate needs and thoughts in a siltation with a
complication, such as losing documents or missing an appointment. Can talk in a general
way about topics of general public interest (e.g. academic programs, social life, events on
campus, current event) and personal interests (e.g., studies, work, leisure activities). Can
make factual comparisons (e.g. life in America, life in Russia, studying Russian versus
studying some other language). can explain a point of view in an uncomplicated fashion
(e.g., why it is difficult/easy to study Russian, what is the best way to study Russian, etc.
). However, discussions in which the speaker attempts to support his/her opinions may
lead to to difficulty e.g. the speaker may explain what can be done to improve the study
of Russian in the U.S., but breaks down when forced to ward off objections to the
proposed solution. Good control of all cases and verb tenses, partial control of aspect,
sequence of tenses, voice, mood and verbs of motion. Partial control of non-hypothetical,
but almost no control of hypothetical conditional. Partial control of reported statements
~ (i.e. those using um, wroGm). Frequently expands discourse by using various types of
subordinate clauses, although errors involving kotopwit are common, especially in
oblique cases. Emerging ability to use word order to distinguish between "old" and "new"
information. Occasional use of some high-frequency particle (e, seav). Good control of
indefinite pronouns and adverbs with -To and -6y .

Sample Test

1. Your dormitory accomodations have proven to be unbearable. Complain to the Soviet
program director and try to get your room changed. '

2. You arrive an hour late for dinner at your friends' apartment. Apologize and explain
what happened to you. ~

3. A group of Soviet high school students is visiting your town and you are given the task
of telling them about your school. Be as detailed as possible.
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Example: :
[.— Interviewer R. — Respondent

L-— A rze xkuBér Baia Math?

R. —B cesepoit Quinianann. Y nac cobersenmiit oM. Ho neaasio ona nposasia iom moen
CTAPLICH CECTPE M TENEPD KMUBET B KBAPTHPE, 110 HIEAICKO OT 1IAILIEr0 0Ma .

L— Oua na nencuu? A vro ona aeiasa panpiue?

R. — [Tpocro 6hina aomoxossiika. Y nac Gruia epma, 1, KOliewio, olia padorasia na gepme, Koraa
Mo orew Obi1 enté kus. Ho Mo orent Toxe ymep yake 16 Jier nazas ¥ Tak 4ro 10cCJjie HToro Mos
MATD.. IIPOCTO TAM 2KWJIA, HO OLA HMYETO 1ie BhIpAlmBaJa.

I— Bui ¢ y10B0JILCTBHEM BCHOMUBAETE CBOE AETCTBO?

R.— Ouenn, ga. Moé AeTcrso Mie KaxKercs b0 caMoe CYACTIIMBOE U3 BCEX JIOAEH, KOTOPHIX A
3uai0. Y ouenn peikux suoien, kaxercs, cuacriausoe aercrso. Hy oro Owuio na aepeste, tam
ouelll, KPACUBO, KaKerca y meis O xopotume poautenu, Obum CECTpbl KOTOpbie (JM3K0 KO
mite. Tak 410 21 e BHIPOCSIA OAMIIOKO.
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WRITING
STAGE 1

ACTFL: The Novice level is characterized by the ability to :
scopy or transcribe famliar words or phrases and
swrite simple high-frequency expressions and learned material.

Stage 1.1.

Generic. Able to form some letter in an alphabetic system.In languages whose writing
systems use syllables or characters, writer is able to both copy and produce the basic
strokes. Can produce romanization of isolated characters, where applicable.

Examples. No functional ability to write in Russian. Can print or write some or most
Russian letters.

Stage 1.2.

Generic. Able to copy or transcribe familiar words and phrases and reproduce some from
memory. No practical communicative writing skills.

Examples. Able to write memorized words, copy printed words or short familiar phrases
into Russian script. (Mocksa, [erepGypr., fl cryaenr)

Stage 1.3.

Generic.. Able to write simple fixed expressions and limited memorized material and
some recombination thereof. Can supply information on simple forms and documents.
Can write names, numbers, dates, own nationality, and other simple biographical
information as well as some short phrase and simple lists. Can write all the symbols in an
alphabetic or syllabic system of 50-100 characters or compounds in a character writing
system. Spelling and representation of symbols (letters, syllables, characters) may be
partially correct. : '

Examples. Can write all letters of the Russian alphabet in long hand. Is able to fill in
personal information on some simple forms, such as travel documents, hotel; registration,
and compile simple short lists (personal objects, things in room, names of family
members, grocery items, etc.) Can take down some simple information from a phone
‘conversation if it represents learned material or some recombination thereof. Can. write
several sentences about self using learned words and sentences by transforming them to
express personal meaning. Most of the writing consists of short, disconnected sentences
or lists and is characterized by frequent misspellings and such linguistic inaccuracy. Use
of English letters instead of Cyrillic is common. largely unfamiliar with rules of Russian
" punctuation.
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Sample Test

1. Copying the information from a letter you have received, address an envelope to a
friend in the Soviet Union.

“CCCP, 1. Mocksa
Toepckan yi, 4. 25, ku. 11
Hlarposoit I'Nane

2. Your Russian roommate is going grocery shopping. Please make a list of 8-10 items
you need.

3. You are going to the Soviet Union to stay with a Russian family. To complete your
application write in Russian a few simple sentences about yourself.

4. Your Russian pen pal wants to know what your house is like.
Example
A xuBy B 10me B ropoae Jloc Auaxenec. Mo aom — Gosniion n kpacussii. [llecrnatecr

komuiatel B some. Mori komiira —maienvkad. Y mens €CTDb CTOJI, TEJIEBH30P, PAAHO, H TeIEPOIl B
mo# komnare. A unraio kumrs. Hekor: Ad YHTAK0 2KYpHAJIbl HJIM FA3€Thl.

STAGE 2

ACTFL: The Intermediate level is characterized by the ability to:
*meet practical needs such as short messages, simple letter;
stake down notes and respond to personal questions; and
sparaphrase and write summaries of personal experience.

Stage 2.1.

Generic. Able to meet limited practical writing needs, Can write short messages,
postcards, and take down simple notes such as telephone messages. Can create -
statements or questions with the scope of limited language experience. Material produced
consists of recombinations of learned vocabulary and structures into simple sentences on
very familiar topics. Language is inadequate to express in writing anything but
elementary needs. Frequent errors in grammar, vocabulary and punctuation, spelling and
in formation of nonalphabetic symbols, but writing can be understood by natives used to
the writing of nonnatives. '

Examples: can provide simple autobiographical information mostly in the present time
(e.g. UM, OTYECTBO, PAMMIIMA, ACHL POKAEHUH, TPAKAAICTBO, CHELMAIBIOCTD, PACIHUCAIE,
etc.). Can write schedules, compose short, simple notes (message to a roommate or
teacher) and take down basic information from simple phone conversations. Writing
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mostly consists of recombinations of previously mastered material into simple sentences
or sentence fragments. makes continual errors in spelling, grammar and punctuation and
often inserts English vocabulary for unknown Russian words.

Stage 2.2.

Generic. Able to meet a number of practical writing needs. Can write short simple letters.
Content involves personal preferences, daily routine, everyday events and other topics
grounded in personal experience. Can express present time or at least one other time
frame or aspect consistently, e.g., nonpast, habitual, imperfective. Evidence of control of
the syntax of noncomplex sentences and basic inflectional morphology, such as
declensions and conjugations. Writing tends to be a loose collection of sentences or
sentence fragments on a given topic and provides little evidence of conscious
organization. Can be understood by natives used to the writing of nonnatives.

Examples: can compose notes to friends and acquaintances with personal messages (to
invite, to congratulate, to make arrangements or to respond to an invitation,
congratulations, etc.) Can write short, simple letters to acquaintances about self, family,
daily life, likes/dislikes, mostly in the present time. Can take down simple phone
conversations or brief notes on familiar topics grounded in personal experience (such as
entries in a diary). Writing is characterized by simple, short sentences, with a great deal
of grammatical and lexical inaccuracy. Little use of subordination and of cohesive
devices (such as personal and demonstrative pronouns, and word order) to bind sentences
into paragraphs.

Stage 2.3.

Generic. Able to meet most practical writing needs and limited social demands. Can take
notes in some detail on familiar topics and respond in writing to personal questions. Can
write simple letters, brief synopses and paraphrases, summaries of biographical data,
~work and school experience. In those languages relying primarily on content words and
time expressions to express time, tense or aspect, some precision is displayed; where
tense and/or aspect is expressed through verbal inflection, forms are produced rather
consistently, but not always accurately. An ability to describe and narrate in paragraphs is
emerging, Rarely uses basic cohesive elements, such as pronominal substitutions or
synonyms in written discourse. Writing, though faulty, is generally comprehensible to
natives used to the writing of nonnatives. ,

Examples: Can compose and respond to personal letters dealing with autobiographical
facts and personal matters, including academic subjects, by writing simple paragraphs
(Haw yUMBEPCUTET, MOM 3AIATHSA, MO JIOOHMbIA NIPEAVET, KaK A 1IPOBOKY CBOBGOANOE BpeMms ).
There is increasing evidence of description and narration in the past and future, but
mistakes in aspect are frequent. Increased control of most cases and adjective-noun and
subject-predicate agreement. Word order is still largely confined to subject-verb-object,
and placement of temporal spatial, and manner phrases is frequently inappropriate.
Attempts to expand written discourse by using some subordinate clauses but errors occur
when venturing beyond familiar constructions.
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‘Sample Test

1. Write a letter to your Russian friend describing your school day and asking your friend
questions about his/her routine.

2. Fill out an application for an exchange program in the Soviet Union. (See Appendix
5 for a complete questionnaire.)

I. ®amuimsg, uma —————mmereee

Jdarta poxiaenns 1ot

2. Yusieuenuns, mirrepecl, pUBbIYKK
Yem But sanmmaerecs s csofomoe spems?
CopToM (Kakum) -——-—————
MY3bIKO# (KaKO#) -=--mmmmemv —
YKaxure Apyrue sansrus; ——-——-————

3. You are in a summer camp in the Soviet Union. Put a sign on a bulletin board asking
if anyone has found an item that you have lost. Describe the item in as much detail as
possible.

4. Your Russian pen pal wants to know what your house is like.
Example

Mox kpaprupa ueGosimian — Ase saubie u ase i, Ho y menn tpu Apyra no komuare. B3
MOEM A0ME JAMQT €CTh. HTO XOPOLUO HOTOMY YTO # XKMBY LA YeTBEPTOM Hraxe. Mos KBapTHpa
Aoporas noromy, 4ro # Kusy B Becrsyae. ¥ nac xopowmi sua Becrsyaa, n muorza moxuo
BUAETL OKEalL

B moein KBaprupe, y 1iac o4etnL XOpotida Ky X, Ecro Ayxomca; MUKPOBOJINOBa A neuka, Koueutio

XOJIOAMJILIMK, 1 Mioro wkados. ‘Ksaprupa pykon nogar or YHUBEPCUTETA — JAECATL MUIY'T
XOAB0bL

STAGE 3

ACTFL: The Advanced level is characterized by the ability to:

*write routine social correspondence cohesive summaries, and resumes
as well as narratives and descriptions;

stake notes; and

swrite on a variety of topics, including informational business
correspondence.

Examples: Can handle routine social correspondence, essays on personal interests (vou
yBjieuenus  MOM JoOMMBIA nucaTe b reiesurienue (KMo, CIOPT, Tearp) B MOet 2Ku3in),
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academic programs, events on campus, social life, current events and comparisons (e.g.
life in America, life in Russia, studying Russian versus studying some other language)
featuring narration and description at all time frames. Can compose factual summaries of
radio and television broadcasts, straightforward reviews and plot summaries of films and
literary works. Has good control of all cases and verb tenses and partial control of aspect,
voice, mood, verbs of motion and conditional. Increasing control of some common verb
prefixes, particularly those associated with verbs of motion. Word order shows emerging
signs of flexibility and is occasionally used to mark emphasis in discourse. Emerging use
of pronominal substitutions and synonyms, but intrasentential markers (such as ¢ oauon
CTODOLIbI, BO-TIEPBBIX, OANAKO, kpome Toro) are rarely used. When constructing original
sentences, particularly ore complex ones, frequently relies on literal translations from
English. When using a dictionary, may still select an inappropriate Russian equivalent,
particularly for abstract verbs.

Sample Test

1.You are applying to a semester abroad program in the Soviet Union. The application
includes an essay in which you must explain your academic and personal qualifications.

2. You are an exchange student at a school in Novosibirsk. You have been asked to write
an article about yourself for the school newspaper. Include information about your
home town, school, family, hobbies, etc.

3. Leave a note for your Russian host family explaining why your plans have changed
and why you can't go with them to their summer cottage.

4. Your Russian pen pal wants to know what your house is like.

Example

B moeri komniare uapur becniopazok. Boe moun sewm nexar na nosy. Mebems y mena ecrs, 110
ona coscem e suana. I'opa oxexast iexur na nei Y meis ecrb coceaka 1o KOMIaTe, oToMy
4r0 B Jloc Anxkesnece canukom aoporo xuth oana. Eé penm scersa B cpoém mecre, 1o ona
HHKOra 1e CepANTCA 11a MeliA 3a DECropaAoK.

114



Russian

VOCABULARY

Speaker of a language exercise control over an ever-expanding personal
vocabulary. This vocabulary is composed of words that the speaker uses, plus a much
larger body of words that are understood when they are heard or seen in context. In
foreign language study, the term production vocabulary refers to those words and phrases
that the learner actually uses in conversation or in writing. Comprehension vocabulary
includes all further items that are recognized or understood while listening or reading.

The establishment of a core vocabulary has grown out of a series of studies in
placement procedures, including student perceptions of their own language competency
(Association of departments of Foreign Languages Bulletin, Fall 1985) as well as from
the need for greater articulation among programs. Working with a core vocabulary will
provide a common focus for each stage and a basis for testing. Current studies by the
California Foreign language Competency Project on word frequency in secondary and
post secondary materials substantiate the need for a core vocabulary in each language.
(Study forthcoming) ,

A core vocabulary begins with high frequency terms in relation to the students in
their environment and expands to include familiar topics and abstract concepts. At a
higher stage the core vocabulary includes the items acquired at each preceding stage. In
addition to the core vocabulary, each stage contains a range of items which may be
acquired depending upon the learning style of an individual student and the objectives of
a given program. The statement on competency maintains this distinction: that the
continually increasing production vocabulary remains more limited than the larger and
constantly expanding comprehension vocabulary for all stages. Words make up every
aspect of language testing, including both production and comprehension. The functional
use of vocabulary that will be assessed on any category in the test is based upon, but not
limited to, the core vocabulary. The production aspects of the test make use of the active
vocabulary. The comprehension aspects use the receptive vocabulary.

STAGE 1

1. demonstrate recognition of vocabulary in context of 800-1,600 words determined by
familiar topics.

2.Demonstrate knowledge of vocabulary by using a 300-600 active vocabulary with a 300
core vocabulary.

TOPICAL AREAS/SEMANTIC AREAS

TIME CONCEPTS: days, weather. months, seasons, numbers 1-100 .

FAMILY MEMBERS: father, mother, sister, brother, grandparents, daughter, son
(grand—), uncle aunt, nephew, niece, cousin.

DESCRIPTIONS : color, size, shape feelings and emotions: good-bad, pretty - ugly, hard
- easy, big - little, sad - glad.

MOTIONS AND STATES: e.g. have, do wash, sleep, write, read, work, play, learn,
know, speak, talk, want, like, take, study, eat, be. open.

FORMS OF GREETING: everyday expressions, introducing, directions.

BASIC OBJECTS: (Semantic categories)

* classroom: pencil, desk, chair, blackboard, door, lights, floor, ceiling, phone, paper,
book, notebook, student, teacher.

* Home: house, garage, room(s), furniture, utensils, articles of clothing, car

* Immediate environment: school, neighborhood

* Food: generics, high frequency items.
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STAGE 2
1. Demonstrate recognition of vocabulary in context of 1000-3,000 words determined by
familiar topics. ’
2. Demonstrate knowledge of vocabulary by using a 600-1,000 active vocabulary with an
additional 300 word core vocabulary for a total core vocabulary of 600 words.
TOPICAL AREAS/SEMANTIC AREAS

General feelings and characteristics, states of health

- Food - ordering meals, table set-up (combinations less basic, more complex)
Common entertainment and sports, games, hobbies

daily activities and routines, social activities,

Measurements, weight -

Basic geographical terminology

Numbers (beyond 100), dates, year

Professions and occupations

Transportation - cars, bicycles, planes, trains, buses, subways
Weather in greater detail

Important events, celebrations, Stores, shopping items, prices
‘Basic tools

STAGE 3

1. Demeonstrate recognition of vocabulary in context of 2,400-4,500 words determined by
~ familiar topics. '

2. Demonstrate knowledge of vocabulary by using a 1,200-2,000 active vocabulary with
with an additional 400 word core vocabulary for a total core vocabulary of 1.000 words.
TOPICAL AREAS/SEMANTIC AREAS

Travel arrangements, hotel accommodations
Accessories - grooming

Emergency assistance, natural disasters
Simple business transactions

~ Parts of things (greater detail)

Politics, basic political features

-Traditions, customs, habits

ACCURACY

People who learn a new language usually care about being able to do things with
it - get along in the culture, understand and read, communicate. Competency is a measure
of those abilities; at each stage, we want to know how well someone can be expected to
perform in the language.

The language teaching profession finds it useful to distinguish:

A) how we use our knowledge of a language (our native language or another language we
acquire) and '
B) the knowledge itself that we put to use. ;

In any real communicative situation, we utilize what we know of the formal
- aspects of language along with at least two other kinds of knowledge (and much more):
(1) all purpose strategies we have for figuring things out from the context, getting the
gist, catching inferences, managing a conversation, and the like; (2) our feelings, based
on what we have learned, seen, and sensed, for what is appropriate in the culture.
Performance lies at the intersection of several cognitive systems. We can think of
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competency as a measure of how effectively they interact in relation to the task. This
integration is commonly viewed as fluency.

Knowledge that we can use readily and creatively while our mind is on
communicating has to have been internalized - made almost automatic and become "a
part of us". This is true of grammatical accuracy, productive vocabulary, pronunciation,
orthography and certain socio-linguistic and cultural aspects. The reason relates to
something we can experience very generally; we cannot focus on content and also on
form at the same time at the stages being described in this Statement. we cannot
concentrate on what we want to say if we have to give conscious attention to the words
and forms and constructions we need. .

With these facts in mind, we propose to assess LANGUAGE ACCURACY in two
different modes:

(A) ACCURACY DURING PRODUCTION students attention focused on
communication ,
(B) USABLE KNOWLEDGE OF GRAMMAR, VOCABULARY,

- PRONUNCIATION, ORTHOGRAPHY, SOCIOLINGUISTIC-
CULTURAL ASPECTS AND FLUENCY INTEGRATION. students
attention focused on from and structure, limited to what students can use
to correct their own production '

The emphasis on teaching grammar is currently the major focus in most programs.
For this reason grammar has been used to illustrate an example of usable knowledge of
language components. Both modes assess the student's ability to use grammatical forms
and patterns correctly and creatively in meaningful contexts. The difference is one of
focus and the degree of sustained accuracy that we can realistically expect. During
production (A) we should not expect consistent, reliable accuracy even with the forms the
student may actually know and use well in mode (B). Students (and teachers)
who understand this will not find a test of production frustrating; at earlier stages of
competency, though, we may also want to look separately at the usable knowledge the
student has so far of grammar.

Notice that competency assessment does not involve (C) KNOWLEDGE ABOUT
GRAMMAR (familiarity with labels, textbook rules, and explanations).

A. Grammatical Accuracy during Production

STAGE 1

DEMONSTRATE BASIC CONTROL OF CERTAIN HIGH FREQUENCY
EXPRESSIONS AND PHRASES IN:

CONVERSATIONAL SKILLS - Student will be able to : enumerate, ask questions using
interrogatives, talk about future plans or what he or she is going to do tonight, give
simple commands as formulaic expressions

WRITING SKILLS - Student will be able to compose : a list, a basic outline, a simple
telegram, a simple note.
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STAGE 2

DEMONSTRATE BASIC CONTROL TO BE UNDERSTOOD BY A FLUENT
SPEAKER WHO IS SYMPATHETIC TO NQN-NATIVE SPEAKERS;

CONVERSATIONAL SKILLS - Student should be able to : construct questions to gain
specific information and construct sentences to provide descriptions and information on
personal experiences.

WRITING SKILLS - Student will be able to compose : an informal invitation to a party,
a telephone message, a postcard.

STAGE 3

DEMONSTRATE SUSTAINED CONTROL TO BE UNDERSTOOD BY A FLUENT |
SPEAKER WITH RELATIVE EASE IN:

CONVERSATIONAL SKILLS - Student will be able to : narrate an event that happened
and provide detailed description :

WRITING SKILLS - Student will be able to compose: a detailed outline, a personal letter
(from an outline).

B. Usable Knowledge of Grammar

This section deals with the grammatical knowledge which learners at any given
stage are able to use to correct themselves when circumstances permit. The specific
grammatical knowledge will differ from one language to another.

STAGE 1
Demonstrate recognitions of the most basic grammatical concepts and
relationships, for example: present tense, gender distinctions, some case endings.

STAGE 2

. Demonstrate knowledge of basic grammatical concepts and relationships, for
example: frequent case markers, past tense forms and functions, adjective endings.

STAGE 3
Demonstrate knowledge of the more complex grammatical relationships, for
example: aspect and mood.
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CULTURAL AWARENESS

What follows is a list of some common situations where misunderstanding or even
offense can occur when communicating in Russian.

1. The Russian language contains two pronoun equivalents for “you”.

«Bbl», the formal form, is used in all official circumstances, and in personal
conversations to address all adults until such time as they become close friends. Usually,
a Russian will indicate to a foreign friend when this moment has arrived. The familiar
«Tbl» is used among members of a family, close friends, or by an adult addressing a
young person. :

2. A problem arises when one wishes to address people in Russian since the designations
Mr., Mrs., Miss, and Ms. do not have equivalents. Russians use a person's first name
together with the patronymic generally in the same circumstances when they use «Bbl».
At an intermediate stage of relationship, adults sometimes may address one another by
first name only, while still using the formal «Bbl». Among close friends, family
members, and young people, the first name is used without the patronymic. The family
name, or surname, is never used in informal, social communication, except in fun among
teenagers. It is used in official or bureaucratic situations, and, of course, on official
documents. In school, athletic coaches and more formal classroom teachers address their
students by their family name whereas other teachers use the first name only.
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